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AN ABSTRACT OF THE FINAL REPORT ON "DEVELOPING EDUCATIONAL PARK
PLANNING FORMATS" IN THE NATION'S CAPITAL

The District of Columbia Public Schools, through its Division of
Planning, Innovation and Research, has been investigating the feasibility of
a community service centered Educational Park for Washington, D. C. This
project is funded under a Title IIT, ESEA grant from the United States Office
of Education.

The originally outlined summary of the proposal for the grant stated
that: .

This project will investigate the extent to which the quality
of educational and supporting community services are a func-
tion of enrollments and time utilization. Phase one will de
diagnostic and will develop educational-community service
specifications to guide architectural planning; phase two
will develop a PERT computerized Educational Park Flanning
Progran. .

Before meaningful educational-community service specifications could
be developed, considerable study had to be made of the possibilities which the.
Educational Park seemed to offer for improved quality of education for the
totel community and to what extent enlarged enrollments affected this quality.
To do otherwise would have been, in effect, to follow the traditional pattern
of educational planning which most of our consultants and public school super-
visors felt leaves much to be desired in terms of meeting the needs of today's
urban society.

The thrust of the study has been to determine vhether or not sufficient
program advantages can be obtained from further centralization of schools and
the concentration of a larger number of students in larger school complexes.
At this point in time it is possible to make the following general statements
about Educational Parks:

1) The Educational Park is seen as a creative way to
maximize efficient cooperation between educational

and community services or agencies.
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2) Although there are many reasons. why school systems con-
sider building Educational Parks, relatively few detailed
studies have been conducted which show specific program
: advantages.
3) An intensive study of Educational Park plans in many other
cities shows that what constitutes an Educational Park
varies greatly from place to place according to the needs
of the individual community.
4) The Educational Park concept is seen as an economical -
approach to improving educational programs to a degree that
may offer substantial relief to the inter-related educational
social and economic problems of urban areas. . v
5) Soundly developed evidence indicates that substantial educa-
tional and community advantages can be derived from larger
school complexes and do it in an’economically feasible manner
by maximizing efficiency of utilization.

Although Educational Parks have been developed in many different ways,
there are some features which distinguish Parks from the mofe traditional
school. The Educational Park environment for which the District Scﬂools are
plenning and which is described in this final report, is seen as a lgarning

environment consisting of a cluster of facilities, services, technological

resources and staff, operating within a flexible administrative structure,

conceived and designed to optimize the advantages of the economies of size.
The Washington Educational Park is seen as melding fhe services of
community and municipal services with those of the schc;ol to effect a contin-
uous and coordinated attack on educational a.nd educafion-relatedb'problems.
The concept advocated here, is that of a “total Park" which would serve stu-
dents from prekinderéarten through high schooi as well as the“adult populétion.
This Park would func-tion "around the clock and around the calen&ar" employing
new concepts of ;cheduling and programmihg of space as wéli as offering new
and expanded educationai and cémmuniﬁy—éervicé programs. v.
The Educational Park proposéd for Wa.s‘hington., D. C. aims primé.rily but
not ‘exclusively: | |
1) To improve and expand educational program offerings and

community services through efficiencies and economies
relative to size of enrollment;

viii
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2) To create an environment attractive to teachers and
supportive of their professional growth and development;

3) To phase out and replace antiquated and obsolete facilities
with facilities of sufficient flexibility to meet the chang-
ing requirements of a modern educational program;

k) To provide additional facilities to eliminate or significantly
reduce existing overcrowding and to meet the space require-
ments of expanding or new programs; and

5) To develop a learning center in the Nation's Capital that

will be of national as well as local significance.

An earlier interim repcrt, dated June 6, 1968, and recommendations,
growing out of Phase I of this project have been reviewed by the Executive
Study Group, the Superintendent and the Board of Education. The Superin-
tendent recommended ané the Board approved the inclusion of the request for
Phase II site and planning funds for the first Educational Park in the
FY T0 Capital Outlay Budget. School officials are awaiting Congressional
acticn on funding for the next phase.

Pnase II funding is sought for site selection and studies; development
of program specifications, and preparation of preliminary architectual de-
sign.

Phase III is seen as developmental, consisting of construction and
equipping of the facility and in-service training of school personnel.

Phase IV is the operational stage, bzginning with the opening of

school doors for educaticnal and community uses.



1. THE DISTRICT OF COLUMRIA BOARD OF EDUCATION APPROVED A CONCENTRATED
'STUDY OF EDUCATIONAL, PARKS UNDER A TITLE 111, ESEA GRANT TO INVESTIGATE
THE EXTENT TO WHICH THE QUALITY OF EDUCATICNAL AND SUPPORTING COMMUNITY
SERVICES ARE A FUNCTION OF ENROLLMENTS AND TIME UTILIZATION.

The District of Columbié Board of Education approved a concen-
trated study of Educational Parks and Supplementary Learning Centers.
This study was funded under a Title III, ESEA grant from the United
States OfTice of Educationi. The thrust of the Study was to investigate
to what extent the quality of educational and supporting comﬁunity
services are a function of enrollments and time utilization. The
findings of the Educationsl Park consulfants and staff are contained
in this report. E

Exhibit I listing the names and titles of some of the people
consulted in this study is included at the end:of this report., This
is a diverse and distinquished group who have joined their considerable
talenfs to examine what is really meant by the Educational Park concept
and to consider its feasibility for the District of Columbia.

- This report considefs, as specified in the planning grant,
flexible Educational Perk rlanning formats., The originally outlined
summary of the proposal for the grant stated that:
‘This project will investigate the extent to which the quality
of educational and supporting community services are a function
of enrollments and time utilization. Phase one will be diag-
nostic and will develop educational-community service specifica-

tions to guide architectural planning; phase two will develop a

PERT computerized Educational Park Planning Program.

In preparing the report it was found thét before meaningful
educational-community service specifications could be develéped, consid-
erable Stﬁdy had-to be made of the-possibiliti;s Which tﬁs Educational

' Park seemed to offer for improved quality of education for the total

N
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community and to what extent ehlz;rgéﬁ : ehrt_ﬂ.]mnent.s affécte:l this quality.
To do otherwise would have been, in effect, to follow the traditional
patte:;'n of ecﬁcational planning wilich m'os;l'; of the consultants and
public school supervisors felt leaves much to be desired in terms of
meeting the needs of today’_s urban society. Hopefully, the Educational
fark concept provides a means of .approaching the entiré probiem of
education and related community services from a fresh v:iewpo:ilnt.

The focus of this repor'_t, conseqﬁently, is a.n. investigation
of the extent to which the qﬁéiity of educational and supporting
conmunlty services are a ﬁmctlon of enrollment and t‘,me ut:.llzatlon.
It is felt that the development of the educational and comunlty service
specifications for the first experimental Educational Park in the
District, iét alone importa.nt eleinen;bs of master pla.nriing, would require
a larger staff effort than was poss:Lble under this grant. '

2. THE PARK STUDY GROUP WAS APPOINTED AS A SPECIAL TASK FORCE TO
EVALUATE THE RECOMMENDATIONS OF THE PASSOW. REPORT ON EDUCATIONAL

PARKS AiD SUPPLEMENTARY LEARNING CENTERS.

The Execut:we atudy Group of 'hhe D, C. Board of Edncatn.on
established a spec:Lal Task Force to make a concentrated study of the
Passow recomendatlons regard:.ng Educational Parks and supplementary
Learn1ng Centers. The follow:.ng quotatlons from the Passow Report

formed the bas:Ls for thn.s study

It is recommended that the District initiate joint planning for

one or two experimental metropolitan school. parks.for 10,000 to
20,000 pupils. While metropolitan school desegregation is otvi- .
.ously not immediately possible, it could be attained to a
substantial extent by establishing metropolitan school parks. The
typical park would be composed of a number of separate school
buildings, each of which would house a primary, a middle or secondary
school with a student body of. whatever size would produce the

most favorsble educational situation. '



It is recommended that several Learning Centers, each with

a specialized function, be developed around the District's
borders. Environmental sciences, fine and performing arts,
humanities and social sciences, world of work -- these are

: illustrative of the areas in which learning might be cen-

& tered. Each Learning Center would be provided with & highly
X qualified staff, all of the equipment and resources it needed
and rull instructional flexibility. Students would be sched-
uled for the centers as appropriate to their needs, leaving
their home schools for a few afternoons or days per week or
for longer blocks of time. The purpose would be to provide
the richest assemblage of learning resources, personnel and
material, possible for the largest number of students as
required by them. Each of the centers wculd serve the entire
District and by special arrangement, some of the neighboring
Districts as well.

Prior to considering the specific questions related to these

£ two recommendaticns, the Park Staff considered at length the fundamental
goals, a philosophy if you will, of a modern urban school, for obJjectives
must be established before plans can be determined.

3. THE EDUCATIONAL PHILOSOPHY OF A MODERN URBAN SCHOOL MUST FOSTER
HUMAN VALUES AND EFFECTIVELY DEAL WITH FEELINGS OF ALIENATION AS WELL

AS EMPHASIZE THE IMPORTANCE OF EQUALITY OF EDUCATIONAL OPPORTUNITIES,

ECONOMIC COMPETENCE, AND FULL CITIZENSHIP. ALL SCHOOL_PROGRAMS AND
SUPPORTING SCHOOL PLANT PLANNING SHOULD SUPPORT THIS PHILOSOPHY.

There are numerous ways to describe educational philosophy.

Most schools, including the District of Columbia, attempt to describe

it in terms of knowledge, economic competence and full citizenship or
even equality of opportunity. Certainly these concepts are important
Velements of such a philosophy and many people view them as the only
"legitimate" objectives of the school (i.e. the fostering of academic
skill and subject matter content). Cognition is thus the end product
of ﬁhe process and the children's feelings are used és motivational
devices to get to the "prescribed.academic cognitive content." However,

as stated in the article, "Reducing the Behavior Gap":

\
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... it is obvious that knowing something cognitively does not
always result in behavior that follows onr that knowing. This
is because knowledge alone- cannot influence total behavior.
Moreover, sll kinds of knowledge are not equally influential.
The missing ingredient in this equation seems to be knowledge
that is related to the affective or emotional world of the
learner. ‘

What most often prompts action or behavior is & feeling or
emotion about something rather than knowledge per se. It may
te that "knowing about" can prompt feeling, but it is the
feeling that generates behavior. Unless knowledge relates to
Teeling, it is unlikely to affect behavior appreciably.

When education begins to meske better use of this basic concept,
we will have tzken a gisnt step towards reducing the behavior
gap ... (i.e., The discrepancy between much of the behavior

of individusls in society and what they have been taught in
school}. 1/

All peoplg have a combination of personal needs with which they
continually attempt to desl in some satisfactory manner. These issues
center around various needs, physical, psychological and sociological.
Urban schools are under persistent stress to find solutions to increas-
ingly chronic problems arising from unmet human needs. The affective
fuﬁcfibn of instruction, if‘it is relevent, pertains to the effects of
urban life on the emotions, the passions, the mctives, the dispositions,
the moral and aesthetic sensibilities, the capacity for feeling, attach-
ment or detachment, conéern, sympathy, and appreciation. The feelings
of powerlessness, loss of identity, and diminished self image result
fr&m depersonaliéation due to size, diversity and bureaucratization as
well_as the péée of living, the massive shuffle and the lack of connect-
edpess. Wpét is needed are programs which will p}évide appropriately
éreater éupport for those who, due to qircumstaﬁcés beyond their controi,

are handicapped in body, spirit or concept.so that they may someday be

able to participate on ‘equal terms in our National life.

Q -
FRJ(C" Mario D. Fantini and Gerald Weinstein, "Reducing the Behavior Gap,"
o NEA Journal, Vol. 57, Number 1 (January 1968), p.24
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In addition to psychological and sociological needs of
students, the urban school must also address itself to what the
individual student will do after high school. A follow-up study of
1967 graduates (Exhibit II ) shows that nearly 52,1 per cent of those

- who graduated in the District went on for additional education; 35.3 per
cent immediately sought employment, and 6.4 per cent went into the
military. The balance were engaged in a number of miscellaneéus
activities not shown in the Exhibit,

Those who do not complete high school are at an immediate
disadvantage. Trends in occupational distribution since 1900 indicate
a 32 percent decline in the availability of unskilled occupations while
the demand for skilled, professional and technically trained people has
increased significantly. Indications are that this trend will continue.
(See Exhibit III )

Comparative life time earning based on educational attainment
are shown in Exhibit IV. As can be ascertained, the more education the
greater the likelihood of increased lifetime earnings. While it may not
be desirable from the point of view of each individual student tc go on
for a college educatién, simple calculation reveals that those who do
not finish high school will be earning from $1,000 o $2,000 less per
year than if they at least finishedAhigh schocl. The declinipg market
for Jnskilled workers and the resulting increase in competition for
decreasingly available jobs will surely force some outo public assistance
of some sort. No attempt has been made in this report to project thebcost
to society in terms of the probable increase in public expenditure for

welfare payments, rising crime rate, public health progtéms, compensatory
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education or unemployment benefits. However, an estimate of probable‘
lost earnings for one graduating class in the District School system
because of under educatiop hgs been calcuated. (Exhibit V) Maltiplied
in school districts throughout the United States, one can begin to see
the staggering loss in earning power that results frbm under education,
Surely a modern urban school, to be relevant, will have to deél with
these problems and challenges.

4. AN EXTENSIVE STUDY OF EDUCATIONAL PARK PLANS IN MANY OTHER CITIES

SHOWS THAT WHAT CONSTITUTED AN EDUCATIONAL PARK VARIES GREATLY FROM
PLACE TO PLACE ACCORDING TO THE NEEDS OF THE INDIVIDUAL COMMUNITY.

A careful study has been made of various park proposals and
a numbér of visits have been made to learn of these plans first hand.
The results indicate that what constitutes an Educational Park varies
greatly from place to place,

Educational Parks vary greatly in size. Parks have no consistent
pattern in terms of the grades served. Parks are not oriented strictly
to urban areas. The Nova complex is serving about 4,400 mostly white
students in a facility fourteen miles outside of Forf Launderdale,
Florida. Linear City in New York City is being designed to serve
34,000 students in an urban setting and w;ll ultimately extend six miles
along the right of way over railroad tracks. vThe Educational Plaza in
Ezst Orange, New Jersey, will_be s;tuatgd on a compact site and will
serve that cigy's entire school population, A feasilibility study for
Chicago suggests a'Cultural-Educational Park" which operates more on
the principle of a "finger into the community." Rather than being situated

on a compact contiguous '"campus," Chicago's Cultural-Education Park is

proposed as a cluster which integrates surrounding available institutions
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{museums, art centers, recreation centeré, churches,'business, etc.)
into the educational components and ftreats them as a vital part of
the résources &available to the total educational complex.

The levels served in Educational Parks differ from place to
place. The Nova School melds elementary, secondary, junior college,
and university levels. The Campus Plan for Syracuse proposed to
centralize eight elementary schoc;ls on a single site. Pittsburg's
Creat High Schools offer still another variation by increasing the
size of high schools. Harry Passow, in his study of the District of
Colurmbia Public Schools, recommended several experimental supple-
meﬁtary learning centers, each with a specialist f\métion in addition
to general curriculum offerings to serve primary, middle and/or
secondary school children.

To project exactly the physical or numerical size of each’
Educational Park is difficult since a great number of variables will
influence the final determination of each configuration. These
variables include the logistics involved in transportation, schedﬁling
and programming, the availability of large sites, the money and
special needs of the clientele to be serviced, matters of public
policy, and various psychological factors. All of these, and more,
will ‘influence the final configuration of a modern urban school.

This cdntention was borne out at a recent invitational work
conference on Educatioﬂal Parks , sponsored by Nova University in
cooperation with the Ford Foundation's Educational Facilities Labora-

tories, the Nova Complex, and the United States Office of Education.
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Participants »genera.lly agreed that it was next to impossible to
"define" the Educational Park. They concluded that tie Park con-

cept must, of necessity, " varying according to the needs and desires of
individual communities" with a student body of whatever size would
produce the most favorsble educational situation. i/ .

5. ALTHOUGH THERE ARE MANY REASONS WHY SCHOOL SYSTEMS CONSIDEI%

BUILDING EDUCATIONAL PARKS, RELATIVELY FEW DETAILED STUDIES HAVE
BEEN CONDUCTED WHICH SHOW SPECIPIC PROGRAM ADVANTAGES.

Decisions in cities like New York and Fhiladelphia assumed
the existence of some program advantages, probal;ly with some sound ra-
tionaie s but were prima.riiy a responée to the need bfor breaking the
pattern ._ of racial isolation, which is a major problem for many
large cities. - | '

The need for greater integration, both‘socio-econo'mic and
racial, certainly exists in Washington. kBut as the Passow Report
notes, the opportunities for integration ere limited. With 93
percent Negro student population, it appears difficult to obtain
any meaningful integra.tion of race in the foreseeable future. There
could be some meaningful integré.tion,however, thaf reflects the existing
Washington Comn\x;ity on a socia.i and ecénomic basis.

In the final analysis, what makes a,schoobbetter, its
teachers and programs or its r:acial composition? Many educators
feel that is is the quality of 7.i‘t:s educational offerings more than
racial or socio-economic mix that is the cruciel element. One is not
necessarily exclusive of the other buf it should be reiterated that

the basis for the social contra.ct betwéen the community, black and

1/ Education Parks. Report o? the Second Annual Nova Uni.versxty Cone-
ference. Nova University P:ess , 1968, .73
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white, and the public schools is to provide the professional -

guidance and assistance children need and must have for productive’

and self-fulfilling lives. °

A question basic to the evaluation of Passow's recommendations
is the relationship which should obtain between school facilities and
the studﬁé_n't‘s., teache;'s‘,_.'éz;d-th_e community the Schbol‘ié- expected: . .
to serve. Urban schools- serve ‘diverse. populations.- What do we ex-
pect of an urban school besides Just Mhousing" students?

A. A MODERN URBAN SCHOOL MUST EE ONE WHICH STRENGTHENS

.. THE INTERESTS OF THE STUDENTS, WHICH MORE OFTEN ADAPTS

I7S PROGRAM TO THEIR NEEDS, RATHER THAN REQUIRING
THE STUDENT ALWAYS TO ADJUST TO THE SCHOOL. GROUPING
OF STUDENTS MUST TAKE INTO ACCOUNT THE SOCIAL MATURITY

O B S D o e s e
TEVEL OF EACH CHILD, HIS EMOTTONAL STABILITY, AS WELL
AS HIS PARTICULAR NEEDS AND INTERESTS.

' In Rhodesia, a child is considéred ready for school when he cen
reach his left arm over his head and touch his riéht earlobe. In the
light of what' educators now knoﬁ about the lesrning process, ‘this
mekes as much sense as saying that chronological age should be the
detéﬁiﬂng fdctér of.ié;afx‘i-er readiness. One née'd oniy consider
the child who, ;becéu.s‘e. of a 1e;ck' '(ﬁ" e few nonths in chronological
age, is told to enroll in léiﬂdérga;iten or first grade the following
year wheﬁ he w:Lll then meet regulatior.x-s. 1/ Cénsider also the child
who, for oné reason oif another, performs poorly but is "}passed_" on
to thé: neJ;t grade yé;r ét..ftexlhye.ai' bééé.use he_.is too ta.'ii, e discipline

problem or is considered to be uneducsble. These are administrative

}_/ Results of a survey published by the Educational Research Service
on entrance age policies appearing in the ERS Circular (Nov. 5,.1968),
revealed that 478 school districts out of T79 responding reported.
placing chronqlogicglfgge,requi;reme_nts on- placement for first grade
entrance. Only one school district reported that admission to first
grade was based on individual evaluation of each child, p.3 (see
Exhibit VI). .
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solutions to educational problems.

Children in a modern urban school should be grouped, not in
the traditional fashion according to an unrealistic a.ge/grade Place-
ment, but rather on the basis of ability, achievement levels, interests,
social and emotional factors as well as chronologicai age. Children
differ widely in their learning readiness, abilities, aptitudes and
interests. Racial and economic factors are only two of numerous
elements influencing these differences. The Passow Report recom-
mends that the District Schools mcve toward sonie _type of flexible
grouping. Grouping of children should depend upon the interaction
of sevéra.l factors: the total student enrollment at a particular
chronological age; the social maturity level each child has attained;
the emotional stability of each child; the particular needs and interests

. of the child; and the probsble interaction of the group on the in-
dividuel,, and the individual on the group.

The necessity for flexibility in grouping can ez_a.'s.ily te seen
in Exhib:it VII which shows the range of grade levels‘ ba.séd on reading
scores within three sixtn grade clé.sses in the Distrizt. Each of the
three schools used for this Exhi;oit serves a sfudent group drawn
from very different sécio-economic backgrounds; yet, this Exhibit
shows that whatever the socio-economic mix, any "graded" group of
étudents will range widely ‘in the various subjects which they study.
Grouping by é.ge in classes is not sufficient; a school structure
should facilitate, to the maximum degree possible, programs which

permit eaéh individiuel child to edvance at his own rate in order to
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achieve optimum educational opportunity.

Grouping should not be ilxié;de s rigidj.y; only on the tasis of
achievement scores; speéiﬁc disebilities, poor reading scores, etc.,
because such éoupings are of'ten psycholoéica.‘l.‘[y demaging to children.
Also, children grouped tdgether ‘on the 'i)asis of their comen disa-
biiities s .te.nd to coﬁ;:entrate 6n these negative aspects and tpus lose
incentive, which is the ﬁls que non of learning. Similérly, those
who ha;ve high achievement potential, unless cﬁallenged at their own
rate, may lose in't;,erest. An urba.n school, in order to meet‘ the
unusual vai'iety of needs of its students, should provide programs
which take these c;)nsiderations seriously and move towards non-
gradedness, The schooi plant must support rather than impede move-
ment toward. sucﬁ p:.rogi‘ams. Children must have a school which em-
phasizes their strengths and interests, :whiéh more often adapts ifs'
program to the students' needs, rather than requiring the student, 1n
procrustean rigidity, always to ad;j;ust to the school.

© B. A MODERN URBAN SCHOOL MUST FROVIDE AN OPPORTUNITY FOR
TEACHERS TO FULLY REALIZE THEIR PROFESSIONAL POTEN-
TIAL, AND TRALNING. THE USE OF A VARIETY OF SUPPORTING
STAFF AND SERVICES MUST BE MADE AVATLABLE TO PROVIDE

THE TEACHER WITH A REPERTOIRE OF REFERRAL OR SUPPORT
OPTIONS TO MEET A .VARIETY OF LEARNER NEEDS.

What is the relationship between teachers, the quality of
their teaching, and the buildings in which they teach? The Board .
of Education in one of its policy statements noted .that,"... mo . ..
amount of brick. or hardware can supplant. inspired t_egching. "

The modern urban school must provide the kind of. environment and

' space which will permit the inspired teaching the Board is seeking,
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Under such circumstances and with the direction of such and with
the direction of such teachers, each.child will have the opportunity
to realize his full potential.

The Passow Report observes, however, that the District Schools
are not getting a sufficient number of such teachers. Furthermore,
the report states that the improvement of education in the District
of Columbia is primarily dependent on strengthening the quality of
staff.

The Report shows that the @ality of the school plant is
one of the most important aspects in the attraction and retention of
teachers. In fact, working in supportive, attractive facilities,
according to this study is as important a recruitment factor as
salary. The Report notes that the fear of discipline problems,
and generelly .uhpleasant environment drive away potential teachers. y

A study of factors influencing choice of school systems in
the Washington Métrapolita.n Area by graduating education students,
showed clearly that "excellent overall school facilities" ranked
second among eieven choices as an attractive factor and was
ranked above _é.alary. Thus, a school system competes for teachers
as much with its facilities and its suppo:;‘ting services, supplies,
and equipment as it does with its salaries; in fact, these factors
outweigh the salary, particularly when a system must seek teachers
for _in.ner.city schools.

The. school .fgci}i‘gies .must‘ provide an qppo;ftuxl_ity for teachers

to realize fully their pprofessional potential and training; this, in

1/ Pas Sow’ Repor‘b . P.13k
g [
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tﬁrn, better serves the needs of their students. The school plant - - i
must accommodate supporting specialists such"'. as speech thergpists, -
reading specialists, psychological services, and those trained in
special education. Tﬁg new technology must be readily available to
the teachers. Counselors, psychologisfs, additional administrative
staff, medical personnel and parent aides should be available to

provide the teacher with a repertoire of referral or support options.

Too few or part-time supportivé personnel limit teacher flexibility 2
in dealing with learner problems, The imnediate availability of full |
time referral or support' personnel would increase these options.
Opportunities for interchsnge with other teachers snd parti-
cularly with master teachers, should be & factor to be considered in

master planning school facilities. In this way teachers who have:

acquired a dégreé of proficiency and professional competence can

;
3
g
P
3
A

share these skills with less 'experienced teachers. It is important
for the beginning steff to find assistance and direction built into
the school program. This interchange is more valuable to the ex-
tent that a full range of educational and supporting competéncies
are available as part of the school ‘and on a full time basis. This
has major implications for school plant planning.

' Extensive use of péra-professionals, student teachers, et ‘al.,
would permit the teacher to function in the area of her competence
‘and with s degree of professionalism that could not but accrne to the
benefit of the ‘students é.ﬁd the community. ' The use of a variety of

supporting staff and services, and the efficient use of this staff
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should be an important consideration in facility planning
In slmunary,'it is felt by meny educators that professional
educational staff can be more fully and more effectively utilized in
their field of specialit& by reorganizing schools into larger complexes.
C. A MODERN URBAN SCHOOL MUST PROVIDE A WIDE VARIETY OF
TOTAL COMMUNITY SERVICES. IT MUST BECOME THE FOCAL
POINT FOR COMMUNITY LIFE CREATING NOT THE NELGHBOR-

HOOD SCHOOL OF THE PAST BUT THE SCHOOL NEIGHBORHOOD
OF THE FUTURE,

Most school facilities are currently used for instructional
purposes about 6 1/2 - 7 hours per day or 1200-1300 hours per year. y
Assuming an extended day schedule, however, the school plant coﬁld
‘be made available from about 3600 to 4400 hours per year. 2/ Com-
pared to its potential, the typical school is used only about 30-

35 percent of the tim=2, The community should get a better return
on its investment and it will, if the} school plant is designed to
serve the total community as well as the student body. A school
should provide nieny community services. The following are ex-
amples of programs or service'_s that properly planned school

facilities could provide:

1) emnployment counseling 6) cultural enrichment
: for all age groups
2) comprehensive family health clinics »
7) day-care facilities
3) legal aid ‘ for prekindergarten
children
4) information on family planning
8) senior citizens programs
5) activities to develop community
leadership - : '

%/. Student time allocation is currently based on the following:
%s hours per day x 185 days = 1203 hours per year.

2/ Community time allocation is based on the following assumptions:

12 hours a day x 7 days per week = 84 hours/week or 4,380 hours/year
allocated for community use. :
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.9) social services ~ 10) extensive commumnity recre-

' ' o -7+ 7 ation facilities -

‘The foregoing examples are general. "In terms of Washington, D.C.,
a comprehensive profile of the commumity waich makes up the Nation's
Capital is necessary if the ty;pes and number of prog-ams offered
are to be releva.nt to a.ctue,l, present needs. Exh:.b:.t VIII indicates
some of the k:.nds of date. needed in order to make rational dec:Ls:Lons

for planning a community service-centered Educational Park in Washington,

.D.C.

" But very liftle of this ‘can occur without appropriate facilities.
The school plant should provide the community with facilities such as
libraries, gymnaslums, meeting rooms, all-purpose rooms, swimning pools,
and other athletic facilities., Small and large theaters,arts, and
crafts rooms, shops, and music facilities should also be availsble to
provide vocational and avocational classes, Thus, the school can 'pro-
mote the general welfare" by responding to a wide range of general
interests for citizens of all ‘ages., Surely, these facilities would
add immeasursbly to the richness and satisfaction of urban living.
6. THE WEIGHT OF A CONSIDERABLE BODY OF COMPETENT PROFESSIONAL JUDGE-

Ihb W i A e A e e
MENT INDICATES THAT SUBSTANTIAL EDUCATI\/NAL ADVANTAGES CAN EE DERIVED
FROM EDUCATIONAL PARKS

A number of school systems throughout the country have made ex-

- tensive studies on the }:ind'ef educational opportunities which should

be available in the urban sch'o'ol',.' oppertunities whi_ch do not seem

economically feasible in the present.school. -structure, Speclalists-

VS W K T Y %
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in the District of Columbia School System as well as a2ducational
experts outside the school system were consulted in the course of

this study. (See Exhibit IX). Much of the information has been

collated in the following summery of program advantages which could
reasonably be expected in the community centefed Educ.;ational Park.

A considerable body of cpmpetent professional ;judgement‘
indicsates tkhat the Educational ?ark,concept appears to best meet
the, total educational and profgssional requirements of students,
teachers and community and to méet them more ec;)nomically in terms
of time, personnel and use of faecilities.

Music and Art

Some of the most severe c¢riticisms of the District of
Columbia Schools in the recent Passow Report are aimed at
the music and art programs as presently existing in the .
schools. These areas which should provide enrichment

and opportunity for creative expression are having the very
opposite effect in the traditional crowded urban school. '
A larger school could offer provision for rich and varied
music and art education for more children at all age

levels. The Park should allow the opportunity for a greater
number of pupils to have access to various kinds of music
and a variety of instruments. These rich and varied pro-
grams should be available for the community to share, as
both audience’ and participants. Art, too, which is the
"native tongue" of the young could be introduced and
carried on in greater variety and depth than is now
possible. The interrelationships between musiec, art,
language, and other aspects of life could be better seen
and experienced in such a complex. Excellent facilities
would help attract the quality of staff recommended by the
Passow Report. :

Foreign Language

The Passow Study judged the foreign language teaching in
>~ the District of Columbia Public Schools as "umeven,"
- Particular attention was devoted Yo the "moderately in-
g adequate" facilities and eouipment. These deflciences
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together with others noted of the teaching personnel,
paint a rather depressing picture of this important

area of education. The difficulties of justifying,
recruiting and holding trained persomnel and of purchas-
ing expensive laboratory and other equipment will not
easily be resolved so long as the number of potential en-

‘rollees by available student groups remains small, as is

the case in the neighborhood schcol. The Educational
Park, because of increased student enroliment, could be
designed to utilize more efficiently additional equip-
ment, laboratory fadilities, and trained specialists. .

In this way, the numerous advantages to be derived )
from a rich foreign language program could be made avail-
able to more students in the District Schools. Indeed,

a language program offering ten, twelve, or fourteen
languages rather than three, four, or,f:we is feasible.
In a major international center such as Washington, this
is most desirable. .

Mathematics

" The study and thorough understandlng of mathematics is

vital in today's highly technical society. New trends

in mathematics and the specie,l‘ists required to communicate
mathematical skills to students demand a high level of
competence at all levels of the curriculum that is difficult
to achieve in the traditional school situation. Remedial
mathematics services as well as more varied and advanced

“programs are needed. For example, members of the District

of Columbia supervisory staff for mathenmatics have. indicated
that the use of diagnostic clinics and "prescription learning"

~in this field could dramat:.cally improve performance of

students with specific problems in mathematics. Also, courses
in’ advanced mathematics, statistical inference, etc., should
be readily availeble to all students with appropriate apti-
tudes and interests.’ To implement such & program now would
be costly because of inefficient use of services. However,

a larger concentration of students in an Educational Park
could eliminate much duplication of staff and c.ould Justify
employment of specialized staff because they would be uti-

‘lized efficiently, thereby reducing the overall program

cost while rendering a vitally needed student service,

Physical Education

The need for a sfron'g physical education progrem with all
of its facets is so obvious in urban schools as to need no
Justification. Facilities for such programs, however, are
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seriously restricted especially on the elementary school
level. Extensive indoor .and outdoor facilities in an
Educational Park could provide a sharp contrast to the
crowded and often inadequate space so often allotted to

the physical education program in the neighborhood school.
Clearly the problem in-providing a full range of facilities
at each neighborhood school has been economic; the cost could
not be justified on a low utilization basis,  Assuming

a higher level of utilization, such as would be possible

in a larger school, varied facilitlies could be made available,
and it should be noted that these facilities may be used

by the entire community on a year-round basis.,

Language Arts

Perhaps the most important skill to be mastered by today's
students is the ability to read and read well. Reading,
listening, speaking, and writing are all parts of this
communications program. Fine work has been done by both
-the English department and the Reading Clinic in endeavoring
to provide specialists and special facilities for Washington's
public school children. A larger student enrollment would
make possible the better utilization of highly skilled
personnel and specialized supporting faclilities which a
comprehensive language arts program should have to operate
most effectively.

Science

One of the most expensive areas to equip adequately is the
area of science. Yet, in today's technological society,

an awareness of science, scientific principles, and the tools
of science is a vital ingredient in the student's knowledge.
The average small school is severely handicapped in pro-
viding the kinds of equipment and facilities necessary to
achieve this result. Similar limitations appear in the
endeavor to secure qualified specialists in the science
field. The Educational Park, with its larger student en-
rollment, can make possible the establishment of such facilities.
Improved facilities, in turn, would help attract qualified
specialist teachers. As in other areas of the curriculum,
such programs and facilities will offer this opportunity

for the reeducation of some of those in the community who
presently suffer unemployment or underemployment because

of lack of basic skills.

A much wider variety of science courses and applications
of science would be possible in the Educational Park.
Highly trained scientists could be available to the school and
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to its large student popula.tion 'because their talents can
be utilized more efficiently tha.n is possible in the smaller
neighborhood school.

Special Education

4 "Special education is concerned with providing adequate

: programs for children with mental and physical disabilities.”
The clustering of speciel education teachers, administra-
tive "staff and medical personnel, would create optimum -
conditions for planning, curriculum development, in-service
training, and improving communication between teachers
and administrators. Full supporting school services,
medical psychological, and social, cen be provided and most
important, can be provided when needed, and used efficiently.
Facilities and staff thus made available for the total
Educational Park population would eliminate the necessity
of constantly "segregating" children in special education
programs. The best thinking in specia.l education is to
maximize the students' opportunities to participate in
programs and activities with the majority of students;
to learn to live with those who are not handicapped. -
Educational Parks offer major improvements in these oppor-
tunities, while offering all the advantages of grouping
for use of specialized staff and facilitlies. Thus the Pa.rk
offers particular advantage for special education.

Similar statements to those appea.ring above could be made
for virtually every program or subject area. These examples, con-
taining program suggestions from H.C. Public School subject area
specia.lists‘, are preliminary by nature. Master planning must
include the development of vastly more detailed edticatidnal speci-
fications. |

T. PROFESSIONAL JUDGEMENT OF EDUCATORS AS WELL AS SOME SPECIFIC
STUTIES OF PROGRAM FACTORS INDICATE THAT LARGER SCHOOL ENROLLMENTS
OFFER THE POSSIBILITY OF SUBSTANTIALLY IMPROVED EDUCATIONAL PRO-
GRAM OFFERINGS. » i

The key question in determining whether or not to move into
the Educational Park is whether or not sufficient program advan-

tages can be obtained in larger school complexes. Some specific studies
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of program factors indicate thet substantial educational and
community a.dva.nt'ages. can be derived from larger school complexzs.

For example, larger student -enrollments can allow a school
to employ, on & f‘u.'!l time basis, highly specialized staff who could
not be utilized as efficiently (or perhaps not at all) in a school
with a smaller enrollment. Exhibit X at the end of this report,
shows the percent cf students, or enrollees, who might be generated
from a variety of different sige student bodi‘es. As the Exhibit
shows, the smaller the percentage of students enrolling in a given
course, the larger the student population must be to justify the
staffing of the course as well_as any specialized facilities needed
to support the educational program.

For example, a student population of about 5,000 pupils would
" make it possible‘ to offer a specialized foreign language on a full
time basis if as many as two percent of the enrollment wanted to take
the language. The language could be offered for as small a number
as 1 percent if 10,000 students were included in the complex.

Similarli, specialized facilities, such as science laboratories,
planetari\nng , swimming pools or extensive electronically equipped
study and reference areas could be Justified with different size
enrollments; some of these facilities may require 8,000 to 10,000
students to ensure full utilization. Exhibit XI shows the esti-
mated numbers ._of students needed to utilize fully special facilities.
For example, if only 2 peréve_ntuzéf' a‘stizdent popula't?ion were to

utilize a special facility such as an excellent planetarium pr well
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equipped zoological latoratory, it.would appear that this facility

could be utilized fully by a »’udent population of approximately

7,800. This BExhibit further demonstrates the student enrollments
required to secure maximum utilization from specialized fe.c:l.lities
aﬁd‘space based on vcrying .percentages of students using these facilities.
A facility used by only 3 percent of the student population would re-
quire enrollment of approximately 5,200. Assuming major use of these .

facilities by upper secondary students, the dimensions of enroll-

ments needed for full utilization come into perspective. Exhibit XII
shows the estimated number of students. needed for full staff utiliza-
tion. It should be noted that these are pieliminary estimates.

f Since the progrems and facilities are not now generally available,

. it is necessary to estimate the-_ demand fé: these resourceé. Ex-

emples of such estimates in relation to specia.l statf competencies and
facilities a.re.' found in Exhibit XITI. A means of estimating the

! number of studnnts to utilize these resources is also shown and ex-
plained in apptopriate foot notes in that Exhi'bit. These_figures

show that the Educationel Park, with larger student enrollments, can
provide for the kinds of programs various professionals felt were de-
sirable, and do it in an economicalliy feasible manner by maximizing
efficiency of utilization. ‘

8. PROFESSIONAL JUDGEMENT ON COMMUNITY SERVICES AS WELL AS SOME
SFECTIFIC_STUDIES OF COMMUNITY SERVICE FACTORS INDICATES THAT FACILITIES
AND PERSORNEL IN A COMPLEX SUCH AS THE EDUCATIONAL PARK WILL WORK FOR _
m

In the :judgnent of competent professiona.Ls throughout the country

currently working with the concept s the Edncational Park is seen as a
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_crea.tive way of ma.x:unizmg efficient coopera.tlon between educatlona.l
and commnity services. The many services a model urban school

should provide for the total community which it serves have been
discussed previously. But providing such services in a comprehen-

sive way is expensive in terms of the iﬁdiﬁdual school. The
Educational Park, with its large student p0pulation,. would bring within
-the complex correspondingly large numbers of adults whose ﬁeeds might‘
be met more efficiently than is currently possible. The public schools
have unparslleled access to knowledge of the needs of children and
their families. Thus, the school may provide a means to introduce
families to services wiich mey assist them and their children and,

in addition, make thié introduction with dignity.

| An example of common services could include a health center.

The Park's health center. could have not ohly an infirmary for
emergencies s but an extensive préventive medical and dental facility
and program, ;testing and following the chiidren's hea.ith progress
throughout‘ g1l their years of school, while at the same time, keepiﬁg
a close check on family health patterns.. These health centers might
be satellite units of hospitels. Doctors, nurses, psychiatrists,
social workers, guidance people can all be housed in the Park. However,
iPf the health and other community needs are to be realistically met

in this new complex, serv:‘.ée fat;ilities for the Educational Park

n'rus't be more rationally planned .;bhan is currently the case. Funds
personnel, and facilitias are often allocated on the be,szs of

availa‘blllty rather than on the b&SJ.S of a 1ong ra.nge ]Ql\‘!.n. The Park
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ca.nnot do everythmg. Unlimited demand must te matched against
l:united resources. Prior:rties must 'be establ::.shed in service "
as well as educational ereas. s
A series of exhibits at the conclus1on of this report
attempts to show in a preliminary way some areas of need in the

Wa,shmgtcn conmun:_ty. Exhibit XI 1s a suma.ry of hea.lth cha.ra.c-

teristics of low income families based on nationw:.de surveys of the

National Center of Health Statistics. The exhibits which follow

(Exhibits XV, XVI and XVII) give the national figures on various -

healtn characteristics. This is a begizming It will 'be necessary

to relate this and other data to the Washington, D C. community

and, in particular, to that area. of the city where the Park w:Lll

be located. Exhibits XVIII a.nd XIX attempt to do th:Ls on'a limited
scale. Then 1t should be possible to ma.ke a rational estimate both
of the serv:.ce needs of the comntunity and the means available to
meet these needs. The D. C D=partment of Public Health might well

pa.rticipate in planning and operating such a facility. Welfare,

vocational rehabilitation, legal aid a.nd other community agencies o

could also participate as appropriate.

It is poss1b1e to make some . reliable estimates of staff and
» .facilities utilization factors which influence the efficent use
of community services. By making some assumptions relative to
frequency of utilization, staff re@irements, and similar factors,

the Park Staff has prepared a series of thibits (Exh:l.b:l.ts xx,

XXI, and XXII) which indicate opt:unum 1eve1s of community serv:.ce. :

Conferences were held w:.th various members of the professional

R
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community and several professional drganiza"tions were contacted
relative to the preparation of these estimates. (See Exhibit XXIII)
| It is the conviction of the Staff that studies such as these must
be more thoroughly develci)ed if the Educational Park is to provide
"the maximum of service to the community.

But health services are only one of the facets of total
community service. Libraries are another example of a community
service facility. But to provide service to the community as
well as to the students, a library must be specially designed,
equipped, and staffed. Only in this way can the library be seriously
considered to meet community needs. Shop and craft facilities
used by students during the school day might well be eguipped and
staffed so as to provide ifull utilization during the after school
and evening hours and on non-school days for adults in the community.
In the present organization of neighborhood schools such facilities
which do exist are often too limited to provide a full range of community
.services. The establishment of a large Park complex in a central area
would do much to make these facilities, much enlarged and more adequately .
staffed, more attractive and useful to the citizens of the Washington
community.

9. THE EDUCATIONAL PARK APPEARS TO MEET'( THE TOTAL EDUCATIONAL AND

COMMUNITY SERVICE REQUIREMENTS OF A MODERN URBAN SCHOOL AND TO MEET
THESE MORE ECONOMICALLY. - ‘

The Park Staff has not attempted to put a price tag on an Edu-
cational Park tailored to the requirements of Washington, D.C. Detailed
and realistic cost eétix'na.t_es should be developed by the Board of Educa-

tion planners and selected architects once educational and community:
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service specifications and levels of service for the first Park are de-

termined.

Preliminary cost studies made at the Michigan State University
College of Education for the city of Chicago, indicate that construction
costs for Educational Parks, using the same educational specifications
and the same levels of quality, would be less by some eight £o ten per-
cent than the construction cost for separate traditional schools. l/
Based on the estimated cost of the District's present six-year school
construction program of over $200,000,000, perhaps $20,000,000 cowld

be saved.

f A study of the age of Publie School bulldings in the District
of Columbia reveals that 37% were built before 1920 or nearly 50 years
ags. 65% were built before 19k0, while.several schools,.still in use;
were opened when Ulysees S. Grant was President of the United States.
(See Exhibit XXIV)

Age alone, however, is not the whole story. A physical plant

thaet is fifty years old or even older may not necessarily be obsolete.

If the function remains the same and the structure is sound, the building
‘ might te considered useable. Of course, the functions of schools, like ‘
other structures, do change in relation to changing needs.

Few things -are certain in eduéétion, except the probability that there
will be continued and accelerated change. What is needed, then, is a

built-in accomodation to change.

Actual costs, however, may be significantly reduced in those

areas where existing modern educational physical plants and facilities

i %?Donald J. Leu and 1. Carl Candoli. A Feasibility Study of the "Cultural-
ducational Park" For Chicago, College of Edwcation, Michigan State

'[ERJf:‘ University, February, 1968.
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may be incorperated into the Educational Park complex. Consideration
of the use of some of these schools is to be found in Statement 1h
near the end of this report.

However existing cost figures frequently ignore the fact that
when the Boards of Educ:iation move toward the Educational Park they are
trying to create something more thari the eonventional building--specialized
services and facilities that can only be justified by a large enroll-
ment, The overall cost, then, mll increase as the planetariums, the
swimming pools and extensive media centers are written into the educational
specifications; in other words, as the curriculum is enriched, as
facilities are added, as educational opportunity increases and goes up.
Though the final per pupil cost mey approximate present levels, the evidence
indicates that considecably greater educational opportunity is being
purchased per dollar invested. Thus, the Park Staff does not view the Park
concépt as being a cheaper method of providing present progrems, but
rather as an economical approach to improving educational programs to a
de-g'ee that may offer substantial. relief to the District's interrelated
educational, social and economic problems.
10. STUDY OF PROGRAM AND FACILITY UTILIZATION FACTORS SEEMS TO INDICATE
THAT THE ESTABLISHMENT OF A COMMUNITY SERVICE-CENTERED EDUCATIONAL PARK OF

ABOUT 18,000 - 20,000 STUDENTS FROM EARLY CHILDHOOD TO GRADE TWELVE WOULD
EE ADVISABLE FOR WASHINGTON,D.C.

The Park Staff beliéves that there is soundly developed evidence
that substantially improved educational programs and supporting community
services can probably be developed in larger educational park complexes.

Assuming the desirability of expanded program offerings on the

e i B e < he a3




-£7-

high school. level, it would a.pp_e_a;_r that a éenigr high or upper _school
complex serving what is now a traditj.onal four-year high scl'_xool, grades
nine to twelve, and probably enrolling approximately 8,000 - 10,000
students, is feasible for Washington; D.C. The numbers necessary to
6bta.in the program advantasges in the upper schpol seem to supportl't_:his .
level of studnet enrollment. _

The middle school grouping, grades five, six, seven, and- eight,
would probably require a smaller student group 1n order 1_:0 obtain
equivalent‘educational advantages and is recommended at about 6,000 -
7,000 students.,

T_he Passow Report does npt re_coxnmend grading _‘by ability Zor iower
elementary and czertainly not for prekindergarten and ea:_rly childhood
groups. However, this does not preclude, for exaxr}ple, a ‘syst_em of
individua).ly prescribed instruction. Unlike older children, these groups
cannot be expected to travel as far to school. In terms of gaining full
_ utilization of spe_;:ialj.zed_ facilitizs in suppoft of these progré.ms, it
gppears that upits of perha.ps 3,o_oo woul_d be desirable in order to -p;ro-
vide highly individualized instruction for these age groups. .

The very early childhood education groups, 1nc1ud:.ng day-care centers,
ages 2, 3, and 4, might not necessa,rlly be part of the Park complex.

Day-care facllltles a.nd even prekindergarten mlght well be 1ocated in

smaller units, even in the basement of housix'ig pro,jects in which proximity .

$o the home would be paramount. Trips to the lerger complex might be
planned for these groiips , but the children would not necessarily have to

be housed in this central facility. However, provision for early child-

+
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hood elduca.tion should be a part of this first experimental Park nto
selrvice'tho'se in the immediate neighborhood and to provide for others
whose pé.rents may wish to bring their children to the units located ther=s.
As steps are taken to develop a master plan of Educational Parks

for the District of Columbia, consideration should be given to a variety
of Parks. Throughout the country today, cities are considering total
school Parks, Secondary School Parks, Middle School Parks, and combinations
of these. In the future it may bte found that variations of tiis type
may be desirable for the District. At present, however, it is the opinion
of the Park Staff that the initial Park should be a total early child-
hood through grade twelve Park as described above.

| Whatever the pattern of Parks which emerges in the District,
consideration should be given to providing adequate community feacilities
at each site, The nature of each Park, elementary, elementary-middle
school, or elementary-middle school-high school, or middle school-
high school, each should involve a sufficiently large student population to
support such services,
11. A POSSIBIE ALTERNATIVE TO THE ABOVE PROPOSAL WOULD EE THE ESTABLISH-

MENT OF ONE 14,000 - 16,000 COMMUNITY SERVICE-CENTERED EDUCATIONAL PARK
FOR MIDDLE AND HIGH SCHOOL STUDENTS.

As a.n alternative to the total Park, the Park Staff recommends for
consideration the establishment of one experimental Educational Park for
middle school, grades 5-8, and high school students.

Diversifiéd program advantages and specialized facilities can well
be demonstrated at this level. An additional advantage to such a Park,

would derive from the age of.thé students. Assuming that some traveling
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N may be involved for students to reach the Park site, older _childz‘_jen
are more easily able.to adjust to this schedule; indeed many_s_tugi__ents
now travel substantial distances voluntarily, and pa_rent.sv are more
willing to permit them to .do so .than with younger__c_hilc_iren.

The size of the Park population as given here_wg_uld _provige the -
opportunity to make use.of the large student popula.t:_lons necessary for
program advantages and full facility ut:_ilization on the middle school
and senior high level. .In this way, concrete evidence of effective-
ness could be expected and would provide essential experience upon v{hich
to base future plans. - - _ o
12, TI{E EXPERIMENTAL EDUCATIONAL PARK SHOULD BE DESIGNED IN SUCH A WAY

AS TO SERVE ITS OWN COMMUNITY WHILE AT THE SAME TIME OFFERING SERVICES
TO SUPPLEMENT THE ENTIRE DISTRICT GF COLUMBIA SCHOOL SYSIEM.

s a1
v aean s AR
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The Passow Report recommends the establishment of supplexpentary
Learning Centers. These are to be understood as additional highly
specialized progrems offered at each Park Complex in addition to the regular
curriculum. Each Educational ‘Park, beginning with the first, would have
a rich and varied general curriculum and would also highlight some area
of specialization; :@‘q;_:_' _engnple, an aree of the scienge_s, i_angua.g_gs,
the arts 6:6 v'oc.ationa.i' ‘or technical skilis. ln ‘this way étuden:f..s.' from

other sections of the District could attend these centers for periods

of time.in order to supplement.the program available in their school.
, Eventually, students from neighboring suburban comﬁunities might also be
- attracted by the ocutstanding programs of such a supplementary Learning
Center. The plans for the.Educational Park require development of -
highly specialized programs. "By planning the first Park as a supple-
mentary Center, some of the advantages of the Park program could be shared

]:MC by students throughout the District and thus benefit the whole school system.
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The pla.nnixig and scheduling of such a Learning Center must be
considered carefully. First, the Educational Park if it is to serve also
as a Learning Center, must be plenned to serve an appropriately larger
number of students. The Parks must be located at t‘k;e center of public
transportation if students from all sect_io;xs of the District ‘a.re to bene-
fit. For example, if such a Center is contemplated, a location near
Union Station would appear to be most desirasble, This particular
location will be discussed later in this report.

_ Finally, the schools must be prepared to adjust concepts of scheduling
from periods to days, perhaps to weeks. Shuttling students to and from
school d_ur;'mg each day appears to be wasteful of student time, difficult
to schedule, and unnecessarily expensive. Students could be assigned
for a day or for several days at such a Learning Center. Clearly, the
tradition of thé seven period dsy must be breached if new learning concepts
are to be successfully implemented. There appears to be no reason why
this change cannot be made, Flexible scheduling to date has emphasized
the use of time blocks of less than a standard period, for example modules
of 10, 15, or 20 minutes. This represents a trend toward "microscheduling."
It is suggested that the supplemental Centers will require large block
scheduling. ILogically and educationally, there seems to be good reason to
look for systems of "macroscheduling" to develop the effectiveness of
the Learning Center. Indeed, scheduling by days or weeks may offer sub-
stantiél benefits to the present rather rigid seven period per day type

scheduling and to complica't:,ed microscheduling efforts.
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Tt should be observed most carefully that the supplemental
Learning Center could be useful as a means for breaking the pattern of sub-
stantial s;)cio-economic and almost total racial_isolation,_;‘or most District
students. In particular, it might break this patiern as a part of a pro-
cess which allows all students to share in and to benefit fro;n e:;t_:eptibnaiﬂ.y
fine educational opportuni'ties. The reduction of racial a._nd‘so_cio—
economic isolation can occur as a desirable by-product of educational

progress. It would appear that this approach could be more effective

than many other proposals, since it builds on legitimate common educational

interests and experiences rather than the superficial logistics and sta-
tistics of mixing diverse student populations.

13. THE PRESENT SCHOOL CONSTRUCTION - PROGRAM SHOULD BE RECAST (1) TO
RAPIDLY ELIMINATE OVERCROWDING, UTILIZING RELOCATABLE UNITS WHENEVER

POSSIBLE AND (2) TO ORLENT NEW PERMANENT CONSTRUCTION TOWARD CREATION

OF PARK COMPLEXES. ;

i v A A Se e n e

The probable educat_ional-commmit:; advantages of éonstruéting

larger Educational_Park complexes present some basic a.nd critica.l ques-

PR PO

tions concerning the present District School construct:Lon program.
The Park represents the school of the future; it is the next logical :

step in the evolution from the one-room schoolhouse to la.rger units which

Y

could offer program adventages in an economical manner; it is a major

step in this evolutionary process, and there are many questions which
must still be resolved. Many schools in the District _suﬁ'er from serious
overcrowding; space is not yet generally avaiiable__ to support recent and
basic program improvements.such as _increaseq counsle;:lihg_. servic_e_ and li-
brary facilities. A major reorie_.ntation,_ of 't;he school qonstz_'uction
program will teke time and delay the facility improvements now included

in the D.C. School's Six Year Construction Program. Thus, if the Board
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of Education should approve this recommendation, & plan must be devel-. .

oped to allow for an orderly transition from the, present .six-—year build-
« ing plan to one which incorporates the Educational Park concept. The

question: How do we get from the present plan to the future plan and

still meet current critical facility requirements?

Present facility requirements fall into. several basic ca.tgagories.

Our most pressing requests are for space.to eliminate overcrowding and

obsolete facilities (see Exhibits XXIV, XXV and XXVI). Our least pressing

requests are those to allow for improved class size and to provide fa-

(hacs it

ke

cilities for special programs, though, in the long run, these are
ﬁ equally important. It is recommended that every effort be made to
eliminate serious overcrowding and that no important delsy in present

‘e .
construction plans should be authorized which might hamper achievement

of that objective. However, to the maximum possible extent, relocatable
facilities should be used to meet immediate needs, since these are less
expensive and ca.n_. be obtained more ra.p::.dly. Relocatable units also
shoul?. be used to provide additional space to support program limprorve-
ments. For example, a relocatable unit could allow a classroom in a
school to be converted into a library, a science-crafts room, a music
room, or. & special guidance-health room. 1In this way, relocatables may
meet the most urgent overcrowciing and program demsnds. This is a fair
and economical solution to gain time for. improved planning. Simultane-
ously, it.can alleviate the most pressing facili.ies problems.

A study of present permanent construction plans should be initi-

ated to develop, hopefully within a year, a plan based on construction

of the larger Park units. Several questions and factors should be




considered in doing this: =~ 77 RS S

1) How will present school facilities fit into-the new
pattern? What alternstive public and private uses of present school
plants can be developed? For example, can & school site and/or school .
building be used to help solve housing problems? What is the market

value of a school which is no longer to be used as a school? 'Greet care

" must be teken to develop plans with consideration towards the serious

funding problems and the great demands for publi'c services now confront-
ing the District. Certainly some prudent compromises between the future’
promise of the Park concept and present urgent demands Qhould be developed.

25 The proposed use of senior high, middle school, and elementary
Parks, and the development of prekindergarten programs will require a
redevéiopment of program and fa.cilitieé requirements for each level and
a projection of these needs throughout the eity.

3) The entire program should be staged over perhaps a 10 to 20
year period. The development of the experimental unit will probably
require 4 to 6 years. Thus many relatively nex school plents, for example,
10 or 15 years old, may have provided 20 to 35 yeays of use before elimi-
nation, thereby providing an economical period of service to the District.

4) fThe Educational Park must provide for major program flexibili-
ty. However, it is not reasonable to expect all teachers to change from
present practices to what is gene:ra.ily accepted é.s ‘more desirable prac-
tice simply because 'of: a change in school design. For example, many
teachers will teach in' teams in a few years, but this will be an evolution-
ary change. The Park must be built on the assumption that it will accomo-

date change not on the assumption that change has occurred. Curi'iqulu.in '

'
3
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is not & document or a directive ;t‘rbm a ceﬁt';'al office bu£ rather it

is the wa.yAteac.hers actually teach children. Change will not occur
because of buildings or curriculum guides but only as the staff vreorients
its thinking. A building can hamper change; it cannot create chenge.
Structur.a.l chenge must be planned to facilitate staff'ahd ultimately

pupil change. ASurely, there are many other factors which must be con-
siéered in @ster planning, 'buf these appear fo be of particular concern.
14. THE D.C. SCHOOL SYSTEM NOW HAS A NUMBER OF SCHOOL COMPLEXES

WHICH MAY BE USED AS THE NUCLEI FOR DEVELOPING EDUCATIONAL PARKS. CLUSTERS

OF BUILDINGS, HOWEVER, AKf NOT EDUCATIONAL PARKS. NEW FORMS OF ORGANIZA~
TION AND NEW TYPES OF SPACE SHOULD BE INVESTIGATED.

The development of Educational Parks in the District is not as
radical a departure from present plans as might first appear. Actually,
the District has grouped schools into clusters in a number of locations

within the city. (See Exhibit XXVII) These clusters might well serve
as the nuclei for the construction of Educational Parks.

While the éize of enrollment on any of these complexes could not
readily be increased without substantial expansion, consideration muast be
given in the selection process to an area which would allow expansion to
a larger student enrollment at some time in the not too distant future.
The following sections list six locations which appear to have the grestest
potentianl end describes each briefly.

McKinley Site — Exhibit XXVIII gives the projected 1968-1969
enrollment for McKinley and surrounding schools which might be drawn into
this plan. There are four significant factors which draw attention to
McKinley. These are: 1) it has the possibility of practically unlimited
expansion using air rights ovér the adjacent freight years; 2) it could

make use of existing good facilities; 3) it could have all grade levels
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represented; end 4) its proximity to existing major railroad and automo-
bile transporation routes casts it in the potential role of a metropolitan
Educationel Park.

Spingarn Site. — Exhibit XXVIII gives the projected enrollment

figures for Spingarn High Schonl and adjacent schools. There are four

significant factors which draw attention to this site. These are:

1) it has ample room for additional expansion, 2) it could have all grade
levels represented; 3) the Phelps Vocational School is located there,

and 4) it is adjacent to extens’i*_.‘refubiic Park land and the 'Axia?',cdstia )

River.

Roosevelt Site. — (See Exhibit XXVIII) There are five significant
factors which draw attention to Roosevelt. These inciude: - 1) it has’ -
space for additional expansion; 2) it could have all grade levels repre-
sented; 3) the Burdick Vocational High School is located there;-4) the
Sharpe Health School is adjacent; and 5) it is near major ‘antomobile
transportation routes.

Western Site. -~ Projected 1968-1969 enrollment figures are given

in Exhibit:XXVIII. The Park Staff found this site of interest for the
following reasons: 1) existing good faciities; 2) ready accessebility
by existing transportation routes, and 3) excellent location in the George-

town area. Considerable study of this site has already been made including

consideration of additional land acquisition and Western's potential develop-

ment as an Edurational Park. 1/
Coolidge Site. — Projected 1968-1969 enrollment figures for the
Coolidge Complex are shown in Exhibit XXVIII. The Coolidge site has seversal

attractive features: 1) it is loceted near existing good transpofta.tion

O ./ Engelhardt, Engelhart and Leggett. Proposals made to the Board of

MCEG-&I““———M ) W“Mm.ﬂm&nihni%;mmm
et AG, ng to, end Reviewing Western High School, April, 1968. ) : :
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routes; 2) its proximity to the Baltimore and Chio Railroad presents
an additional interesting feature to its metropolitan accessibility;
3) it is adjacént to a large recreation center, and 4) there is potential

for considerable expansion.

Anacostia Site. — Exhibit XXVIII gives the projected 1968-1969

enrollment figures for Anacostia and surmmding schools which might be
drawn into this plan. Anacostia High School is of interest because:

1) it is located in the far Southeast section of Washington thus adding
"geographic_al extension" to the Park plan; 2) it Is the proposed sits

for the Anacostia Project ($10 million proaect)'which, if it proves
sﬁccessml, ﬁll req_uir¢ a nevlf physical_ plant to hou;e the innovative
educatibnal programs being developed, and 3) it has ample space lfor 2xX-
pansion if air rights over the railroad and Anacostia Freeway are utilized
as well as D.C. Becxfeation land opposite the F_reewa.y. In relation to this

last point, the National Capital Planning Commission's Proposed Comprehen-

sive Plan for the National Capital (February,‘ 1967) includes plans for
the development of this area adjacent tc the Anacostia High School. Ten-
tative plans cf the D.C. Recreation Department for this same area have
been designed by Bryan Scriven and Roger Katan and are of particular inter-
est. 2/ _

These examples of existing clusters of schouls in the District
represent, in the opinion of the Park S_taff, those sites with the most
potenti_a.'l for development into Educational Parks. It should be noted

however, that clusters of buildings are not Educationel Parks. The.

principal differences between these clusters as they now exist and an

3/ "Wasnington's Light-Hearted Park Places" Progressive Architecture.
August, 1968, pp. 1hh-L5.
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Educational Park include: 1) size of enrollment, 2) absence of shared
core facilipies, 3) absence of administrative coordination, 4) limited
and dispersed technological resources snd 5) the lack of sufficient
‘educational specislists and non-teaching professionals.

The lend area of the District of Columbia is fixed. Sites for
additiongl school constru-ct:".on within the District are sharply restricted
by the ‘density or population causing severe relocation problems, high
land cost, and competition for space urgently needed for new housing.
Consequently, this land zn;ust be used efficiently in order to meet the“
veried and increasing demands being placed on the city and to avoid con-

flicts among land uses. New forms of dgaxiization and new types of space

should be investigated. For this reascn, the Park Staff wishes to call

particular attention to the existence of many miles of unencumbered build-
ing sites in the District of Columbia if the air rights over railroad
tracks, freigut yards, and railroad yards are used. 1/ (See Exhibit
XXIX) Some reasons for considering these site possibilities are:
1) These areas represent an untapped reservoir of land within
'.bhe city.
' 2) Adr rights are commonly used ir, some cities ar’ their us:
has been shown to be feauible.
3) Parks built over the tracks belors neither to the city nor
the suburb but have the potential of serving both.
4) The chlaracter of Parks built in such areas are no% pre-
determined but can be anything the planners choose to make them.
5) Structures built over the tracks can extend along the tracks

az far as needed, providing almost vnlimited eJtpa.nsi'on;

1/ Dr. Max Wolir Draft Proposal for Park Development, Washington, D.C.,

. June 15, 1967.
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6) Transportation can pe self-contain=4 by mono-rail under
E: the Park, or by the use of special trains on the regular
track.

7) Couastruction of schools along the right of wey of the tracks

BV Satisr: 1 Vb aa

can be intermeshed with the existing community and future

housing which could be constructed over the tracks..
8) Each center can base itself on the uniqueness of the facilities
4 nearby.
In relation to this last point, the freight yard center near the
?‘ present McKinley High School might emphesize science and technology by
3 greatly expanding its present technical program; a Potomac center, built
over freight yerds adjacent to the Washingt;n Channel, could specialize
in the performing arts, utilizing the proposed Jokn F. Kenpedy Cultural
Center nearby; the Union Station center could emphasize the study of the
social sciences and government with Capitol Hill for its field work.
This last site possibility, because of its high visibility merits special
consideration.
; Exhibit XXIX shows the interrelationship of the railroad and the
| proposed subway system in relation to the location of potential Educational
Parks, most of which would utilizs air rights in construction and thereby

E minimize the necessity of relocating residents. Thus, it appears possible

to move toward Park complexes in the District of Columbia in a variety of
ways.

15. THE DEVELOPMENT OF AN EXPERIMENTAL EDUCATIONAL PARK AND SUPPLE~
MENTARY LEARNING CENTER IN THE NATION'S CAPITAL WOULD BE OF NATIONAL AS
WELL AS ILOCAL SIGNIFICANCE AND THUS FUNDING OF THE FIRST PARK COULD BE
SHARED BY THE DISTRICT AND THE FEDERAL GCVERNMENT .

Washingtor., D.C. plays numerous roles. To its more than 800,090
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residen'ts it serves&f home. For these .people and many others, it

is a plaée of ‘employment, education, recreation and a hoét of other
activities. For them, Washington must be a good place to live and
work. Washington is also the Capital City of a great Nation and the
seat of the Federsl Government. Millions of people from all over the
Nation visit Washington and educators from abroad and from all the
States come to the Washington educational commmmnity and, in particular,
to the United States Office of Education to seek professional advice
and counsel. Education is of national concern and the Federal role in
education is expanding.

In light of this broad concern for education and the high
visibility of Washington, D.C., the selection of the site for the
first experimental Educational Park assumes special importance. In
the opinion of the Park Staff the area which best meets this criteris
is in the immediate vicinity of Capitol Hill. Planning is currently
underway for the establishment of a National Visitors' Center at Union
Station. There are a uumber of sound reascns why consideration should
be given to the Union Station site tor the first Educational Park.

. A Union Station site could be situated adjacent to the National
Visitors' Center and allow controlled accessibility by :intereste'd
jndividuals from all areas of the country. Its proximity to Capitol
Hill would place a modern educational institution-~an operaticnal '
model--within easy welking ¢istance of the Nation's legislative halls.

The Uniqn Statign Ieerning Cester could provide an oppo‘rtunity
for extensive work in the Social Sciences, eséecia.lly gqvemn;ent; ‘t“or.
a;l students of the District as well as those from the immediate a;t;ten-

dence area of the Park.
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The Union Station site is located in the heart of the City,
an area which is a.focal point of many contemporary urﬁan problens.
A school dedipated to excellence in urban education and relevance to
urban problems would be strategicaliy and appropriately located there.
Additionally, & mixed racial and socio-economic population surround
Capitol Hill and ngarby areas and appropriate integration could be
fostered in this Park.

Housing is one of the biggest problems in Washington, D.C.
Since the housing situation is so erucial, ways of creating new land _
to build housing, as well as scﬁools and Government facilities should
be explored. The railroad tracks behind Union Station offer a potential
for almost unlimited expansion for an Educational Park if air space
is utilized in construction. The use of such an untapped reservoir of
land in a densely populated area of the ;ity could eliminate the pain-
ful necessity of relocating resident§ and would afford an unusual cppor-
tunity %o coordinate and integrate residential, educational, govern-
mental and perhaps commercial units into the surrounding nzighborhoods
while simultaneﬁusly building schools in an area of great need.

Easy accessibility on existing tradspbrtation routes is a sig-
nificant factor in planning a complex such as an Educational Park.
Thé Union Station site offers considerable advantages in this area.
Union Station is easily aécessible on existing major thoroughfares and
its accessibility will incréase with the completion of the Center leg
of the Inner Loop Freeway which is nearby. Transport by bus to and
from Union Station to most points in Washipgton'is excellent. Com-

pletion of the proposed Metro subway will see Union Station become the
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hub of a metropolitan trensportation system.

As shown in Exhibit XXIX an Educational Park located at Union
Station could serve students from all parts of the District and has the
added potential of expension into a series of rail linked Education
Parks if this is later seen as desirable.

Emphasizing the uniqueness of the District's position in the
Nation's Capital, the Board of. .Education has asserted that:

The District of Columbia Public School System has an
obligation unique among this Nation's school systems, As the
school system serving the Naticn's Capital, it bears an obli-
gation to demonstrate that the equality of educationel oppor-
tunity is not a theory but actually exists; that this affluent
Nation does not just preach corncern for the individuel but that
the least of its citizens is offered the best of its opportuni-
ties.

The Park Staff believes that Educational Park can be a place

where this expression of hopé mey come to realizatioh.'

16. THE FINDINGS OF THE.TASK FORCE ON EDUCATIONAL PARKS AND SUPPLEMENTARY

LEARNING CENTERS AND THE RECOMMENDATIONS OF THE EDUCATIONAL PARK ADVISORY
COUNCIIL, OF CONSULTANTS HELPED THE SUPERINTENDENT OF SCHOOLS AND THE BOARD
OF EDUCATION TO_GIVE THE REQUEST FOR EDUCATIONAL PARK PLANNING FUNDS AN
EXTREMELY HIGH PRIORLTY IN THE FY 70 CAPITAL OUTLAY BUDGET FOR THE D. C.
PUBLIC SCHOOLS. :

In accordance with its obligations to the Executive Study Group of
the Board of Education, the Park Staff and consultants prepared a report
on Educational Parks and’Supplementary Learning Centers. The project
report and its recommgndajtions, growing ,out. of Phase I, have been reviewed
by the Executive Study Group, th Sgpgrintenﬁent, anq the Board of Educa-~
tion. The recommendations to the Executive Study Group are contained in
Appendix .

At the July 30, 1968 special meeting of the Board of Education, the

Superintendent, acting on the approval of the Board, directed school
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officials to "seek funding for the development of educational park and
community service specificaxions"for tﬁe first cqmmnnity service educational
park and to conduct a feasibility study of projected school construction
that would consider as ore alternative, the development of educational
parks city-wide." In March, 1969 the Board placed the request for Educa-
tional Park planning as priority two in the FY TO Capital Outlay Budget.
A chronological summary of Educationel Park development in the Wation's
Cepital mey be found in Appendix B.

On May 12, 1969, the Superintendent of Schools read a statement pre-
pared by the Park Staff and the Educational Park Advisory Council in
support of the request for Educational Park planning funds in the FY TO
D. C. School Budget. The statement was presented at the hearings of the
Subcommittee on District of Columbia Appropriations, House of Representatives.
This statement and a list of the names and titles of the people who served
on the Advisory Copncil are to be found in Appendix C. House and Senate
hearings have been fawordble and school officials are awaiting Cong;essional

action on funding for the next phase.
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EXHIBIT I

EDUCATIONAT, PARK ADVISORY COUNCIL

[ L WIS

Dr. Joseph M. Carroll

Associate Superintendent
Division of Planning, Innovation
and Research

District of Columbia

Public Schools

Dr. Max Wolff

Senior Research Sociologist
Center for Urban Education
New York, New York

Dr. A. Neal Shedd

Coordinator of Urban Education

and Community Service Programs

U, S, Office of Education

Washingten, D, ¢, 20202

Liaison with U. S. Office of Education

Dr. John Sessions

Education Consultant, A¥L-CIO
Member, Board of Education

D. C. Public Schools

Dr. Gabriel D. Ofiesh

Program Director, Center for
Educational Technology
Catholic University of America

Mr. Bertram Berenson

Architecture and Special Education
Projects

Council for Exceptional Ch:n.ld.ren
Washington, D. C.

Mr. Otello Meucci

Deputy Director, Educational
Resources Center .
D. C. Public Schools

Mr. Granville Woodson
Assistant Superintendent
In Charge of Buildings and
Grounds -

‘District of Columbia

Public Schools

Miss Lorraine M. Wright
Research and Planning Associate
Education Park Project

Division of Planning, Innovatlon
and Research

D. C. Public Schools

Mr. Roger J. Fish

Research and Planning Assoc:.a.te
Education Park Project

Division of Plunning, Innovation
and Research )

D. C. Public Schools




eI YEPRRFLRY

STooyds dTTad *0 *d
Yoaesasdy pus uorgeAOUUY ‘SUTUUBTI JO UOTSTATQ
£q poxedaag
cauta-qxed se TIoM s8 Ty ‘quswfoydue [T® sopnToul \M

*sTOOYDS FuTyuesd ssadop-uou pue Jeak oMy ‘aeak amoy o1 Sutod 9soy) SSpPNTOUT \wn

- 4y -,

ETE'T £92 261'2 T2 h TVLOL
0°0T TH 2'e 6 £ lg g6€ oTh NOSTIM
T°Se £Q 53 T 2'89 G2e ott NIETSIM
JI44 ToT 2°¢ 6 T°6¢ €Tt G6e NAVONIdS
g 4t otT '8 €t 9°gh 06T T6¢ TTIATS00H
g'ge 6LT 2L Gt 8°66 262 884 XIINTAON
9* Lt 68T 0'TT 44 0'6h 922 64S NELSYE
g LET 6 ot g°ge T6 gge WVENNa
9'92 22t 0°'¢ 1T €69 8Tt 194 FDATI00D
6°'Ly #IT 7l 12 ¢ect JARS TLE 0Z0aquvo
2°6n 443 € 0T e RS 28 182 noTIve
2 on (443 8'H oT 2t T QEt VILSOOVNV

% *oN % *ON % *ON s3%enpeln Tooyds YItH
— JUaUWAOTAIT AT TTTH UI — UOTJBOUPH PANUTIUO) L96T
/2 /T 10 “oN

§56T) "T00KOS NOIH X4 SALVAGVED L951 30 AQLS dn-HoT10d
I1 II9IHXE umm
&%

1
H
. . . . ' H

P ia s T e TS




- 45 -

Joqe] Jo qusmjryedsg <adoamog

suoT78dN000 PATTTASUN [ommkemaks

SUOT38AN00 DOTTTAS (o)

suot3Edd00 TOTUYDIY pue TEUOTSSSIOH ©OO00

Glé6l 696! 056! 0061
., ;Wﬂ I m : L m
1o J110 | _ o 11%01 .
1l Bese 1] be . 1 ’
I q %be
1 %GE ‘ : "
- il.ﬁm & ﬁ ot
%ED
%ot " :
: 09
1
%2l _
8.
00!
Ju32J3d

CZ6T O 0061 "NOIZAWTULSIA TVNOILVanooo NI SaNaul
111 LI9IHXA :




$304N0S

vzg7 +d +ovg mosBuyuswy ¢ n cox ‘IFET YILATING ‘UOTITPA LOET TRUTNET
'SIA 8
03 aba|j0d  10oyss ybiy  jooyds %E .
sl auky Sk iRy Sin SAg Uyl cs9] 0
prp— IS ‘r T OO—“
8be 15l
0¢5 70¢ - ooz
| 096 ‘vEC
WOW [
_ 629 ¢Le
~ooes
IBS "EEE
oo
81§ ‘2sy
: - 005$
(spuesnoy;} ui)
(senjep IeI1oQ JULIIN) UO paseg mm&oocd
SUVAX 0% 30 WAIVD AWILAITT V ONIKNSSY
INGWNIVLIIV TVNOILVONGd A€ TWOONI QALVAILSA
Al YLI9IHX3
_OF
>~
. . . | ] Evm
- . O e



03 ST UOTIVIONUT T3 «o. ssodind agg

.NM& -ﬁ -
‘OOTITP? 96T -°SOTISTARIG TEUOTIBONDY JO umm mma

squmome 95Toead ¥ uwgs JeUjeI OpNJTUIEW JO J3pI0 Ue MOYS

*sBUTUIvS PUV UOTIUSISY JO SOJVNTIS? Tedeusd are 95043 N3 PaAIasqo aq PINOYs 3T &

*Teak PUODAS O3 JO3UL SIUSPNYS 9BITT0D JwaL EITF U JO YOL WU POIBOTPUT yodSTym Asamms
T¥uoTyw: v o, pue uofjwonps Lrepucoas 3sod Jo awaf 4sIyy oY) yPnouy Ssvld opel® UL T96T °ul Jo Apnys dn-moTTOF ® U0 pasef \m.

Ly 4 ‘96T ‘goreR ‘S9 *oN 3z0da

f201J30 Suriutil jusmLIasch

g oodod arqe] 1etosds °SOT3513e3S J0QeT JO meang ‘zoqeg o *adag *s'p \.Nl
1*5°q ‘uo3BvyseM ‘4 ‘ON ‘COET ur3aTINE
*U0T38ONPT JO I0LJI0 ‘9IeITSM PUR

fuotaeonpy ‘yaTesy 3O -3dag ‘gen T

000°009°L5T$ NOLIVOQMH EauHn O 3Nd FW0SHT IS0T TVIOL CAIVHLLSY
TVOINHIAL
AN S Q4§ € )ik = ajenpeld e
000°006°9EH°T$ 798¢ L6700, grsasy JEBHST 81 3857700 *5ahmy DU+ £ TYNOTSSAIONd
¢ ¢ ) ToO0ROS
805 ‘492 95€ TRS“EEE /E890T €r= Teuoyavean Buprerdmon CETITNS
[ ¢
T™HR* 08 29¢ ¢z Of =  uoT3wdnps FumuT{uod ]
983°THR‘069 | 629%aLe '3 .w o ssympesd Toouss of | CITIDSIAS
TeeSt ; . 69 = Tooqos Yoty
09t FEGSTELL 096°HE2 T62E £ .wkam..s a0tz CITIDISND
Te30y UoRIed 393 | HOOT=qHG 90N FUoodag . JUSmeAS T Oy
. sBurarey _ . qop
| JUSLITEIY [EU0F3wonpy sUeseddy Uo paseg pogemyysy
- 5peI) qIuaAsg sTooqds *D °Q TOET 943 Jo sBujureg Ten3oy 1IIWIysy
<t
TVOINHOIL
( ¢ anC 1 C S T ¢ P ayenpuas
000°00S“46S°T$ | 086°2TR 156 gls‘esy otte ¢z a8a7700 *2f-4 pus *2h-Z i
CERTELSG ‘ 662 Tooyos
BTEL'SB6 | rggeeee 6t = TemoTywoon Furaerdiny a=TINS
26L°L6T 0 €29'ele Oz = uoyseonpa FUINGTAU00
94 9 8891 o ..Jh j0u sagenpesd Toouds yITy aqqgomem
. pafordms | OBh 219°96E$ 096" e 889t (e = (Toouds Uzt
Arrenaos/ maoﬂagaom *s2k €-1) sanodoag iﬁﬂ&.ﬂg
ATOPY agy Jo uotarod Te30L \..nbonumm Jad &oo.nn.ﬁ::m JaqEmy aUDIDI JUBWAAITHOY
ay3 309TJeX 03 18303 sButurey qop
3o 4.6 03 paystfps , 399TeH qor GLOT °43 JOJ poaedsld edy 53udpnis PaTuMsSsy Pagewy sy
¥STuTUTeg Te30] pojewiysg 3pBID YIWAARE STOOYSS *9 °q T96T auy3 Jo sBujurey sWjlajy] TeJIUSIOL PIIEWISST

TAXAVA 750 G161 dAY

N1 »nﬁ&&m dLIAN0D 0L X¥VSSIDIN

i

__LVHL MOTd8 INIWNIVLLV a<onH¢ulPam NV 0L ANa SSVID david
HINGAFS 1961 dHL X9 SONIMNVY LSO Z'IAVHOUd A0 SLVWILSH NV

A LI9IHXE

E

Q
-RIC



- L8 -
EXHIBIT VI
SUMMARY: REQUIRED AGE FOR ADMISSIO& TO FIRST GRADELI
Cutoff Required Number and percent of systems responding by enrollment
date ‘age,Sept 1 | 100,000 or more | 50,000-99,999 25,000-49,999} 12,000-24,999 Totals
Sept. 1 6 yrs 1 (4.2%) 4 (7.4%) 5 (5.8%) 26 (8.3%) | 36 (7.5%)
Sept. 10 5 yrs,113 2 (3.7%) 5 (5.8%) 16 (5.1%) | 23 (4.8%)
or 15 months ' .
Sept. 30 5 yrs,11 5 (20.8%) 9 (16.6%) 20 (23.2%) 39 (12.4%) | 73 {15.2%,
or Oct. 1 months
Oct. 15 5 yrs,105 2 (3.7%) - 3 (3.5%) 21 (6.7%) | 26 (5.4%)
or 16 months
Oct. 31 5 yrs,10 1 (4.2%) 8 (14.8%) b (4.6%) k3 (13.6%) | 56 (11.7%.
or Nove 1 months
Nov. 15 5 yrs, 9% 1 (1.9%) 1 (1.2%) 3 (0.9%) 5 (1.0%)
months
Nov. 30 5 yrs, 9 5 (20.8%) 9 (16.6%) 25 (29.1%) 83 (26.3%) |122 (25.5%)
or Dec. 1 months
Dec. 31 5yrs, 8 11 (45.8%) 17 (31.5%) 18 (20.9%) 55 (17.5%) (101 (21.1%)
or Jan. 1 months
Jan. 31 5yrs, 7 1 (4.2%) 1 (1.9%) 16 (5.1%) | 18 (3.8%)
or Feb. 1 months
Feb. 10 5 yrs, 65 .e 1 (1.2%) . "1 (0.2%)
' months
Feb. 28 5 yTSQ 6 LR oo l (102%) LR l (002%)
or Mar. 1 months
Kdgn. required . 1 (1.9%) 3 (3.5%) 12 (3.8%) | 16 (3.4%)
NO minimlm LR LI o0 e l (003%) l (002%)
Total number of : . )
district responding 24 (100.0%) | s4 (100.0%) 86 (100.04) | 315 (100.0%) {475 (100.

1/ Source: ‘Entrance Age Policies", ERS Circular, Research Division,
National Education Association, Washingeton, D, C., Nov.5, 1568.




- k9 -

EXHIBIT VII

RANGE OF GRADE LEVELS ON STANDARDIZED READING ACHIEVEMENT TESTS

IN THREE SIX GRADES IN THREE DISTRICT OF COLUMBIA PUBLIC SCHQOLS,

Elementary . Elementary Elementary
School School School. -
A1/ B2/ . c 3/
12
11
10
9
_1 8.2
8 Median
7 167
6 A 6.1 Median
Median
5
y
3
2
o Performance Performance Performance
1 Range Range Range
8 Grade Ievels 5 Grade Levels 8 Grade Levels

Median income of families § 3,338 '-

Median income of families $ 5,726

R R K

Median income of familles $ 12,600

Prepared by

Division of Planning, Innovation and Research
D. C. Publie Schools
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EXHIBIT VIIiI

A PARTIAL SOCIOECONOMIC PROFILE OF WASHINGTON, D. C.

1/

In Central City

Outside Central City

Number of families 173,695
Percent in Poverty Area 42.8
Percent below poverty level 16.7

White Families

-305,212"
3.8
6.0

Nonwhite Families

Number 373,409
Percent in Central City 22.1
Percent in Poverty Area 5.7
Percent below Poverty Level 5.3

Percent of nionwhite occupied rental
housing substandard

Children in families below poverty level
(Central City and outside Area)
Under U years
6 to 17 years

21

51,719
63,974

105,498
86.3
61.3
26.0

l/ Dr. Margot Louria, Profiles of Twenty Ma jor American Cities. Office of
Programs for the Disadvantaged, U. S. Office of Education, Department of
Health, Education and Welfare, January, 1968. The information shown above
is based on 1960 census data and therefore has limited value in 1968.
However, it is indicative of the kind of information needed for national

planning.
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EXHIBIT IX

EROFESSTONALS CONSULTED TN CONJUNCTION WITH
THE DEVELOPMENT OF EDUCATIONAL FROGRAM FACTORS

r
Miss Evelyn Bull Mr. Paul Geble
Elementary School Director Supervisor Music
of Supervision and Instruction D. C. Pablic Schools

D. €. Public Schools
. Mrs. Katherine Iumley

; Dr. Dorothy Johnson Supervisirg Director

Assistant Superintendent Reading Clinic
for Elementary Schools D. C. Public Schools

D, C. Public Schools
Mrs. Louise Keets

Mr. Frank Bolden Supervising Director
; Supervisor Health, Physical PACE Project SCOPE
i . Educetion and Safety
i . D. C. Public Schools . Mr. Thamas McManus
1 Director, Educational Rescurce
‘. Mrs, Marie Williems Center
Supervisor Art D. C. Public Schools

D. C. Public Schools
Dr. James Aven

Mrs. Lucille Polk Director, Weshington Integrated
\ Supervisor Business Education Secondary School Progream
= and Distributive Education :

D. C. Public Schools Dr. William Chase

U. S. Office of Education

" Mrs. Charlctte Brooks ‘
Supervisor English Dr. Milton Akers

| D. C. Public Schools National Association for the
Education of Young Children

Dr. Judith Ie Bovett

Supervisor Foreign Languages Mr. Paul Cawein

D. C. Public Schools Educational Interns, U. S.
Office Of Education

Mr. Joseph Penn

Supervisor History Miss Sharlene Pearlman

D. C. Public Schools Educational Interns, U. S.
Office of Education '

Mrs. Erna Chgpman

Supervisor Home Economic

D, C. Public Schools

Mrs. Emma Iewis
Supervisor Mathematics
D. C. Public S=hools
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EXHIBIT XI

FACILITY UTILIZATION FACTORS INFLUENCING LEVEL OF CONCENTRATION

OF STUDENTS FOR INSTRUCTIONAL PURPOSES
Col. 1 Col. 2 Col. 3 Col., 4 Col, 5
‘ Estimated Number of
- Per Student Students Needed for
% of Student Proportion of Utilization Full Utilization of
Group Utilizing Student Time 1/ Group Factor Facility 2/
Facility Allocated to Use™'| Size c.1lx ¢c.2 1.3
: : ' c.3 c.b
.10 . 0,167 20 .00000835 155,689
«20 0.167 20 00001670 77,844
«30 0.167 20 00002505 ) © 51,896
40 0.167 20 00003340 38,922
«50 0.167 20 00004175 31,138
.60 0.167 20 .00005010 25,948
.70 0.167 20 00005845 22,241
.80 0.167 20 00006680 19,461
«90 0.167 20 00007515 17,299
1.00 0.167 20 0000835 15,569
2,00 0.167 20 000167 7,784
3.00 0.167 20 000251 5,189
: 4,00 0.167 20 000334 3,892
v 5.00 0.167 20 000418 3,113
S 6.00 . 0.167 20 000501 2,59
3 7.00 0.167 20 .000585 2,224
8.00 - 0.167 20 000668 1,946
9,00 0.167 20 000752 1,729
10,00 G.167 20 .000835 1,556
11.00 0.167 20 .000919 1,415
12,00 0.167 20 +001002 1,297
13.00 0.167 20 .001085 1,197
14.00 0.167 20 .001169 1,112
15.00 , . 0.167 20 001252 1,037
16,00 0.167 20 .001336 973 -
17.00 : 0.167 20 001419 916
18.00 0.167 20 00150 866
19.00 C.167 20 .00158 822
20.00 0.167 20 00167 778
1/ Student time allocation is based on the following: 30 periods per week = 100% pupil
_ time; 6 1/2 hours per day x 185 days = 1203 hours per year. The average high school
g student spends 5 periods per week in each subject’ area, 5 periods = .167 of student
. . time per week. (5 ¢ = ,167
£ 2/ Facility utilization is based on the following: facilities available 35 periods
% per week; assuming 957 space utilization, this provides 33 periods per week; 33

periods per week = 30 periods per pupil (100% pupil time) = 1,3 full time pupil
» load is accommodated in a single-space or, in other words, a single space
3 : (classroom; carrel; special lab) is available .3 more.a week than the student is

§‘ available to use it. (33 2 30 = 1,3)
i Prepared by
g Division of Planning, Innovation and Research

£ D. C. Public Schools
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EXHIBIT XII

STAFF UTILIZATION FACTORS TNFLUENCING LEVEL OF CONCENTRATIGN
CF STUDENTS FOR INSTRUCTIONAL PURPOSES

Col. 1 Col. 2 Col. 3 Col, & Col. 5
Estimated Number of
Per Student Students Needed for{.
% of Student Proportisn of . Utilization Full Staff 2/
Group Utilizing Student Time 1/ Group Factor Utilization=
Specialist Staff Allocated to Use— Size cel x c,2 83
. - C.3 c.4
! .10 0.167 20 .00000835 99,401
§ 20 0.167 20 .00001670 . 49,700
i +30 0.167 20 ~«00002505 ' 33,133
240 : 0.167 20 .00003340 24,850
50 0.167 20 00004175 19,880
.60 0.167 20 .00005010 16,556
.70 0.167 20 .00005845 14,200
.80 0.167 20 .00006680 12,425
.90 0.167 20 00007515 11,044
1.00 . 0.167 20 .0000835 9,401
2,00 0.167 20 000167 4,970
3.00 0.167 20 .000251 3,306
4,00 0.167 20 .000334 2,485
5.00 0.167 20 .000418 1,985
6.00 ' ) 0.167 20 .000501 1,656
7.00 0.167 20 .000585 1,418
8.00 0.167 2¢C .000668 1,242
9.00 : 0.167 20 " 2000752 1,103
10.0C , 0.167 20 .000835 904
11.00 0.167 20 .000919 203
12,00 0.167 20 .001002 828
13.00 0.167 20 .001085 764
14,00 ) 0.167 20 . «001169 710
15.00 . 0.167 20 " .001252 662
16.00 0.167 20 .001336 . 621
17.00 0.167 20 .001419 ‘ 584
18.00 0.167 20 00150 553
19.00 0.167 .20 .00158 525
20.00 - 0,167 20 .00167 : ' 497
1/ Student time alilocation is based on the following; 30 periods per week = 1007 pupil
time; 6% hours per day x 185 days = 1203 hours per year. The average high school"
student spends 5 periods per week in each subject area; 5 periods = «167 of student
“time per week (5 & 30 =,167).
. 2/ Staff utilization is based on the present union contract of 25 periods per week per
3 teacher., Thus, 25 teaching periods = .83 full time pupil load per teacher (25 = 30=83).
3 Because the number of hours a teacher is permitted to teach is less than the number of
@ hours a student is available, a teacher is able to accommodate only 83% of a students
3 time.
:
‘. Prepared by
4 Division of Planning, Innovation and Research ‘-

Q D. C. Public Schools
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EXHIBIT XIV

GENERAL HEALTH CHARACTERISTICS OF LOW INCOME FAMILIES NATIONWIDE, 1967l/

In 1967:

50% of poor children were without immunization

647 had no dental care

45% of the women who gave birth in public hospitals had had no
pre-natal care

2/

Poor families have:™

~ 3 times more disabling heart disease
- 7 times more visual impairment

- 5 times more mental illness

Among those of the "poor' who work:
- 1/3 have chronic illness that severely limits their job capacity

The top three "Killer' diseases among the poor are:
«~ Tuberculosis

~ Pneumonia

- Influenza

Incidents of mental illness and retardation are:

- twice as frequent among the lower class than among the middle and
upper classes

- inadequate counseling for family plamning
- low rates of immunization

- poor nutrition

Among Job Cg_ps participants:
- 90% had no record of any previous dental care
- 707 had not seen a physician for 3 or 4 years
-~ the group averaged 10 1bs overweight
- 1/3 had visual defects that had never before been diagnozed

- an average of 27 visits to the medical center was required the ’
first year.

1/ Joseph T. English, "OEO Health Programs," A Journal of Medical Care Organiza-

. tion, Provision and Financing, Vol. V, Number 1, March, 1968, pp. 43-48.
9 2/ A "poor" person is considered to be a person with an annual income of $2, 000

[ERJ!:‘ or less. Prepared by
s e Division of Planning, Innovation and- Research -

D. C. Public: Schools
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EXHIBIT XV

PERCENT DISTRIEUTION OF FERSONS, BY TIME INTERVAL SINCE ILAST DENTAL

VISIT ACCORDING TO FAMILY INCOME. =/

Family PERCENT DISTRIBUTION
Income 0 2(3 ‘ ho. ‘ 6(: : E‘O . 1(30
Under fy/{{//// A8
-~ Zin
W=7 471kl
72721

igggg-' 39.6 v ////’/fo/// 119.:1 :
4t — ———7//50/7 Er H

- , 7 | LIR
el 64.3 j;/ {///74‘2}

RN

Under 1l year } Never Unknown
1l year and over

Dental Visits: Time Interval Since Last Visit, United States, July,

1963-J‘unez 1064, National Center for Health Statistics, Series 10,

Number 29. U. S. Department of Health, Education and Welfare. April,
1966. (The Exhibit demonstrates the strong relationship between family
income and the time .interval since last dental visit. Family income is -
not the most precise measure of socioeconomic level, but it serves well

‘in depicting the clear relationship between dental care and economic status.)
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~ EXHIBIT XVI .
PERCENT DISTRIBUTION OF PERSONS, BY TIME INTERVAL SINCE LAST DENTAL VISIT

OME AND AGE: UNITED STATES, JULY

1963-JUNE 1964="

[ = . © -y -
! Time iuterval since last dental visit
Familg income All - -
and age persens It undex 6-11 1 2-4 |5 years
6 months | months | year years audl over Never | Unknown
All incemes Percent distribution
All ages-=----s- - 100.0 28.7 13.3 12.6 13.3] - 14.0 16.6 1.4
ﬁ

Under 5 years=-reccce= 100.0 | 8.1 3.0 i.5 0.3 ees 86.9 *
5-14 yearsee-eeeeme-ce 100.0 38.0! 16.9 12.1 7.0 1.1 24.5 0.4
15-24 ycars----scesnen 100.0 36.5 18.7 17.1. 14.4 4.5 7.1 1.8
25-44 yearse-meememmane 100.0 32.6 15.9 16.9 18.3 12.2 2.0 1.6
45-64 yearse-emcmcnnee 100.0 26.9 11.5 13.1 18.5 26.9 1.3 1.8
65 yesrs and over----- 100.0 14.4 6.4 7.7 15.2 51.7 1.5 3.1

Under $2,000

All ages--=roce- 100.0 14.9 7.8 9.7 15.0 28.7 21.7 2.1
Under § jyearse=~eeccee= 100.0 * * %« * cos 95.3 *
5-14 yearseer-cecocoo- 100.9 12.9 8.3 9.2 5.5 1.9 58.3 *
15-24 yearse----- veem= | 100,95 32.9 16.1 14.9 13.8 4.9 15.7 1.7
25-44 yearseseeeenmmmn- 100.0 18.0 9.9 14.7 23.3 21.9 5.3 3.0
45-64 years-ee-=-ccee- 100.0 13.6 7.1 11.0 20.9 42.0 3.3 2.2,
65 years and over=---- 60.0 9.1 4.1 6.4 15.6| 5906 2.1 3.2

$2,000-$3,999

All ages----=em=)  100.0 18.2 10.2 11.9 15.8 19.5| 22.5 1.9
Under 5 years--------- 100.0 3.5 1.7 * * vee 93.3 *
5-14 yearsescec=cocao- 100.0 22.6 12.2 12.0 8.7 1.3 42.3 *
15-24 years-----=ceeocn 100.0 26.4 15.8 17.9 18.9]. 6.7 11.5 2.7
25-44 yeacs-=mm-coreas 100.0 C21.1 12,6 1705 2404 17.4 4.2 2.7
45-64 yoArsmeememmomen 100.0 17.1 9.5 11.6 21.5 3.1 .2,0 2,2
65 years and over----- 100.0 13.9§ 6.3 7.7 15.9 52.7 1.3 2.3
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EXHIBIT XVI (continued)

' ' ime interval since last deatal visit
Fomily income All
and age persens | ynder | 6-11 1 2-4 |5 years | gever | urknown
6 months | months year wears | and over
U
$h,000-$6,999 Number of persons in thousands
b} bl
All agese-----=-| 58,956 15,517 | 7,956 | 8,085] 8,365 7,157 | 11,276 599
Under 5 yearsee---c--=| 8,061 528 210 131 * vee | 7,155 *
514 yearse----c=-sce=| 13,214 4,535 | 2,338 | 1,822 1,062 175 3,223 *
15-24 years-ee=eeeasa-s| 8,256 2,826 | 1,557 | 1,525| 1,322 426 497 103
" 25-44 yearsee=ee--csa=| 15,968 4,670 2,431] 2,890 3,353 2,154 269 212
45-Gh yearg=emmeee-n==| 10,526 2,450 | 1,174 | 1,461 | 2,169 3,017 100 155
65 years and over-----| 2,930 || 508 225 257 430 1,395 * 83
$7,000-$9,999
All agesee-ew-=~| 36,476 12,764 | 5,954 4,948 | 4,465 3,371 | 4,084 310
Under 5 years=esemes-c- 4,040 520 710 81 * ces 3,252
5-14 ycars=eem=e==cuo=| 8,504 3,830 ] 1,733] 1,029 556 79} 1,209
15224 yearse-eememee--| 4,907 || 1,958 | 1,038 877 678 145 129 81
25-44 yoarswe-e=ese===| 10,863 " 4,002| 1,958] 1,883| 1,218 1,074 52 97
45-64 yoarse=emam=e=we! 6,899 2,132 953 981 1,190 1,535 * 7
65 years and overse--= 1,262 251 102 116 209 538 | * *
$16,000 and over
All agese-------| 28,825 {l 13,744 | 4,799 3,536 | 2,513 1,932 2,077 224
Gnder 5 yoarsesem-w=es | 2,196 420 125 * | . L] 1,59
5-14 yearseee--c--we==| .6,222 || . 3,797 1,174 638 210 * 370 *
15-24 years-----=ee-=s| 4,039 || . 2,150| 832  ~see| 287 - 70 60 >
25-44 yoarseecmm=ec-==| 7,865 . 3,757 1,485] " 1,179 912 | 448 % 59
45-Gh years—--mmace-=-| 7,301 3,252 1,060 | 969 961 992 * 67
65 ears and over~---+1 1,202 359 %3] . 119 133] 400 Cw *

Dental Visits: Time Interval Since Last Visit, United States, July, 1963-
June, 1964, ‘National Center for Health Statistics, Series 10, Number 29.
U. 5. Department of Health, Education and Welfare. April, 1966. This
Exhibit is a further expansion of Exhibit XV showing the lack of dental
heslth care by income group and age bracket. = - . T t o
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EXHIBIT XVII

PERCENT OF PERSONS UNDER lE YEARS OF AGE WITH ROUTINE PHYSICAL
EXAMINATION IN PAST YEAR.
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Em ‘ Series 10, Number 19. U. S. Department of Health, Education and Welfare.
G June, 1965.
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EXHIBIT XX
STAFF UTILIZATION FACTORS INFLUENCING LEVEL OF
CONCENTRATION OF POPULATION FOR COMMUNITY PURFPOSES
Col. 1 Col. 2 Col. 3 . Col. 4 Col. 5
% of : Est. Number of People
Community Proportion of : Per Person Utiliz- Needed for Full Com-
.| Utilizing Community Time | Group Size tion Factor : munity Utilization of
Specialist Allocated to ox c.l x c.2 . Resource2/
Staff Use 1/ Case Load " €3 )
c.b
: .10 .083 10 . 0000083 61,445
. .20 .083 10 .0000166 30,722
: 30 .083 10 .0000249 20,481
: .40 .083 10 . . 0000332 15,361
50 . .083 . 10 . . .0000415 = . 12,289
.60 .083 10 . . 0000498 10,240
.70 .083 10 : .0000581 8,777
.80 .083 10 .0000664 7,680
.90 .083 10 . 0000747 ) 6,827
g 1.00 .083 10 . 000083 6,144
) 2.00 .083 10 .000166 3,072
3.00 .083 10 .006249 2,048
4.00 .083 10 . 000332 1,536
> 5.00 .083 10 | . 000415 1,228
6.00 .083 10 . 000498 1,024
7.00 .083 10 . 000581 - 877
. 8.00 .083 10 . 000664 768
L:i 9,00 - .083 10 . 000747 . 682
¥ 10.00 . .083 10 .000830 614
11,00 .083 10 .000913 ) 558
12.00 .083 10 . 000996 512
13.00 .083 10 .001079 ' 472
14.00 .083 10 ' . .001162 438
15.00 .083 10 . 001245 . 409
16.00 .083 ‘10 .001328 . 384
17.00 .083 10 - .001411 361
18.00 .083 10 . 001494 : 341
19.00 .083 10 .001577 ' 323
20.00 .J83 10 : .001£60 307

1/ Copmunity time allocation is based on the following assumptions: 12 hrs./day x
7 days/wk. = 84 hrs./wk. or 4,380 hrs./yr. allocated for community use. Assuming-’
1l hr. = 1 period, 84 petiods/wk. = 1007 availability of service or resource. The
proportion of time allocated to community use would be .083 parts of the cpera-
tional week (7 days/wk. : 84 = .083).

2/ Staff utilization is based on the following assumptions. The facility is available
79 periods (hours) per week; but a steff member works a 40 hqur week, therefore,
each staff member is available 517 (40 % 79 = ,51) of the time the: facility is
available.’ . I ) : g :

R Prepared by
Division of Planning, Innovation and Reseatch
D. C. Public Schools
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EXHIBIT XXI
FACILITY UTILIZATION FACTORS INFLUENCING LEVEL
'OF CONCENTRATION OF POPULATION FOR _COMMUNITY PURPOSES

Col, 1 Col, 2 Cor1,. 3 Col, & Col, 5
: : Est.’ Number of People
? % of Proportion of Per Person Utiliza- Needed for Full Com-
‘ Community Community Time Group Size tion Factor munit:y Utilization of
Utilizing Allocated to or c.l x c.2 Facility2/
Facility Use 1/ Case Load c.3 1.06
) c.4
.10 .083 10 .0000083 127,710
.20 .083 10 ' .0000166 63,855
.30 .083 10 .0000249 : 42,570
.40 .083 10 .0000332 31,927
.50 .083 10 .0000415 25,542
.60 .083 10 .0000498 21,285
.70 ' .083 10 .0000581 18,244
.80 .083 10 .0000664 15,963
.90 .083 10 .0000747 14,190
1.00 .083 10 .000083 12,771
2,00 .083 10 .000166 6,385
3.00 - .083 10 .000249 4,257
4.00 " .083 10 .000332 3,192
5.00 .083 10 .000415 2,554
6.00 .083 10 - .000498 2,128
7.00 * .083 10 .000581 1,824
8.00 .083 10 .000664 1,596
9.00 .083 10 .000747 1,419
10.00 .083 10 .000830 1,277
11,00 .083 10 .000913 1,161
12,00 .083 10 .000996 1,064
13.00 .083 10 .001089 973
14.00 .083 10" .001162 912
15.00 .083 10 001245 851
16.00 .083 10 ' .001328 798
17.00 .083 10 001411 751
18.00 .083 10 001494 . ) 709
19.00 .083 10 - .001577 672
20.00 .083 10 .00166C . 638
1/ comgpunity time allocation is based-on the follcwing assumptions: 12 hts./dny x
7 days/wk. = 84 hrs./wk. or 4,380 hr./yr. allocated for community use. Assuming
1 hr. = 1 period, 84 per./wk. = 1007% availability of service or resocurce. The
proportion of time allocated to comunity use would be .083 patts of the operational -
week (7 days/wk. § 84 = ,083). _ ;
2/ Facility utilization is based on the following assumptions: Commnity facilities -
would be available 84 per./wk.; assuming 957 space utllization, 79 periods/person/
* wke = 100% (maximum) participant time. The facility utilization factor, then, {is
1.06 (84 # 79 = 1.06) or the facility is available .06 more a week than a person is -
available to use it. -

o Prepared by
EMC Division of Planning, Innovation and Research

D. C. Public Schools
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THE DEVELOPMENT OF COMMUNITY PROGRAM FACTORS

District of Columbia Public Health Department

Ralph Conn
Public Health Information Service

Mr. Frazier
Public Health Program Planming

_ Dr. Murray Grant
A District of Columbia Health Director

Dr. I. Blanche Bourne
Coordinator, School Health Program
D. C. Department cf Public Health

Bureau of Indian Health

Dr. Rabeau
Mr. Joseph Watson
Mr. Nishimoto

National Center for Fealth Statistics
U. S. Department of Health, Education and Welfare

Miss Surber
Armed Forces
Dr. Benjamin Baker, M. D.
Chief, Plans and Management Division, USAF

Lt. Col, James Holland
Medical Administration St:aff Officer
Plans and Management Division, USAF

Maj. James Pence
Medical Administration Staff Officer
Plans and Management Division, USAF

Lt. Col. C. L. Poe
~ Support Manpower Requirements Branch
Directorate of Manpower and Organization, USAF

National Health Agencies

Community Health Center
National Institutes of Health
National Health Association
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EXHIBIT XXV

OVERCROWDING , BUILDING CAPACITY AND ACTUAL MEMBERSHIP BY LEVEL

ACTUAL MEMBER -
1/ SHIP, 1967-68 (end , AMOUNT .

LEVEL RUILDING CAPACITY = of first six weeks)= OVERCROWDEIL
Senior High Schools - ‘
(grades 10-12) 17,154 19,211 . 2,057
Junior High Schools '
(grades 7-9) 27,671 31,256 3,585
Elementary Schools ’ o _
(grades K-6) 86,718 95,353 8,635

TOTALS 131,543 145,820 ' 14,277

1/ Source: Capacity of Each Public School Building--Erection Dates of Buildings
and Additions--Number of and Use Made of Rooms., Office of the Statistical
Analyst, D. C. Public Schools, February, 1967 (Capacities shown above were
determined in October, 1966). :

2/ Source: Revised City-Wide Projections of Pupil Population in the Regular
Day Schools, By Grades and Types of:School, For the jEnd of the First Six
Weeks in Each School Year. Department of General Research, Budget and
Legislation, D. C. Public Schools, March, 1968. (Actual Membership for
1967-68 are those of October 19 1967).

v

Prepared bv ;«" T -
Division of Planning, Innovation and Research
' D. C. Public Schools
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APPENDIX A
: RECOMMENDATIONS AND COMMENTS OF THE EXECUTIVE
STUDY GROUP_TO THE BOARD OF EDUCATION ON THE REPORT AND -

RECOMMENDATIONS OF THE TASK ORCE ON EDUCATIONAL PARKS A S _AND .
' SUPPIEMENTARY LEARNING CENTERS ' '

The Executive Study Group recommnds-that an e'ducat'iona‘.l park be
established as a pilot project and that this park also be equipped to
serve as & supplemntsry learning center for students in neighborho..ad
school facilities.

The Group feels that the park would foster raciel and econ'oinic inte-
gration within the District, - that it would encourage further integration :
on a metropolitan scale, and that it would make it possible to provide
programs and facilities which could not bo offered economically on a loca.l
school level. . )

An educational park could offer a broad range of services to the
community in which it is located. It should be noted that a park could
serve coaveniently quite a large population as .a community center in areas
. in vwhich the population is dense. The facilities and opportunities for

professional interchange of ideas such parks could provide would serve to
attract teachers to the school system. N

Educational parks cost less, per student, to construct, than tradi-
"tional school facilities. . Even with special facilities and equipment an
educational park’ would be no mre expensi've thsn traditional’ buildings. )

The Study Group makes the rollowing recommendations.

RECOMMENDATION I modifies Passow®s recommendstion that the District ini-
tiate Joint planning for one or two experimental school parks for 10,000
to 20,000 pupils. The Study Group submits two alternative proposals:

l. That one community service-centered park be established to house about
20,000 students from early childhood through grade 12, but with differing
attendanze areas for early childhood, middle, and upper school units. This
might include 10,000 upper school students (vhat is now grades 9 through
12); 6,000-T7,000 "middle school students (now grades 4 through 8); and
3,000 younger students, although not necessarily three and four year olds.
Care should be given in organizing such a park to provids #$uch things .

as different facilities and release time for different age groups so that
the younger children will not suffer from the. presence of older ones.

" 2. That a community service-centered park -be estahlished for 16,000
middle and upper school students, including 10, 000 upper school’ students
.and 6,000 middle school students.

RECOMMENDATION II modifies Passow’s recommendation that several learning
centers, each with a specialized function, be developed around the District's
borders. The Study Group recommends that the educational park recommended
above include & supplementary learning center which could serve children
from the rest of the Distirct and possibly even from suburban communities
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on a part-time basis. Scheduling for part-time use might include blocks
of time as. large as a few weeks or as sma.ll as &a day.

FECOMNDATION III is a new recommendat:.on ‘that the school construction
program be “recast: 1) to rapidly eliminate overcrowding, utilizing
relocatable units wherever possible, and 2) to orient new permanent
construction toward creation of park complexes. The present capital out-
lay plan should be re-examined to see how it might fit into the eventusal.
construction of educational parks throughout the District and the school
building program should be coordinated with other construction needs in.
the neighborhoods such as housing, community centers, etc.

RECOMMENDATION IV is a new recommendation that present school clusters be
"examined to see .whether they could serve as nuclei for educational parks.
Such clusters include the Roosevelt High School group, McKinley High School
group plus air rights over adjacent railroad yards and tracks, and the
Spingarn High School-Kingman Island Recreation Center site.

RECOMMENDATION \') is & new recommenda.tion that the Board of Education .author-
ize and seek funding for the development of.educational and commum.ty
service specifications for the first community service centered educational
park and to conduct a feasibility study of projected school construction
which would consider as one alternative the development of educational parks
. c1tywide. .

RECOMMENDATION VI is that the Boa.rd of Education seek Federal funding for
part of the expense of developing an educational park because the park
would have natiocnal significance as a model.

[

b PR TR 2 i
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J APPERDIX B
A_SUMMARY OF EDUCATIONAL PARK
DEVELOPMENT IN TH_E NATION'S CAPITAL

'.L'he D:Lstrlct of Columbla Public Schools, through its Divxsion of
Planning, Innovation and Regearch, has been investigating the feasibility
of a community service centered Educational Pa.rk for Washington, D. C. |

'.L‘he following is.a chronolopcal summe.ry -of events of the Educatlonal
Park proJect . ) I . T i

- The Board of Education“approw.ret-i a Title iII, ESEA study of the

feasibility of Educational Parks in its meeting of August 29,
1966.
- The Park Staff, operating on & Title III grant, was designated

" & Task Force on Educational Parks and Supplementary Learning
Centers by the Board of Education in December, 1967.

- The Task Force on Educational Parks and Supplementary Learning
Centers submitted its report to the Executive Study Group on
June 6, 1968 with its recommendations on Park development in
washington, D. C.

- 'In a letter of transmittal dated May 15, 1968, the Executive
Study Group specifically recommended that "the Board of Education
approve the concept contained in the Executive Study Group
proposal™ on Educational Parks."

- The formal presentation of the reports of the Executive Study Group
to the Board of Education toock place on July 17, 1968.

- At the July 30, 1968 special meeting of the Board of Educationm,
the Superintendent, acting on the approval of the Board, directed
school officials to "seek funding for the development of educa-
tional and community service specifications for the first community
gervice educational park and to conduct a feasibility study of
projected school construction that would consider as one alternative,
the development of educational parks city-wide."

- At its August 15, 1968 meeting the Board of Education approved
¥the Six-Year Capital Improvement Program with the request for
an educational park to serve up to 20,000 students from kindergar—
ten through grade 12..." .

- At its October 30, 1968 meeting the Board approved the Superin-
tendent 's recommendation to place the request for site and plan-
ning funds for an Education Park in number one priority of all
the building programs in the FY T0 Capita.l Outla,y Budget.
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- At the March 31, 1968 special meeting of the Board of Education,
a request for construction and equipment funds for the Woodson
Senior High School was placed as priority one in the FY TO
Capital Outlay Budget. Educational Parks Planning was placed

. as priority two. S . . :

-~ At the May 12, 1968 hearings of the Subcommittee on District. of
Columbia Appropriations, House of Representatives, Dr. William
R. Manning, Superintendent of Zchools read a statement prepared
by the Educationel Park Advisory Council in support of the
request for Educational Park preliminary planning funds included
in the FY 70 D, C. Public School Budget.
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’ APPERDIX C

STATEMENT BY THE EDUCATIONAL PAKK ADVISORY COUNCIL
IN SUPPORT OF THE EDUCATIONAL PARK PRELIMINARY PLANNING FUNDS -
FY 70 D. C. PUBLIC SCHOOL BUDGET

READ BY

DR. WILLIAM R. MANNING, SUPERINTENRDENT CF SCHOOLS,
AT THE MAY 12, 1669 HEARINGS OF THE SUBCOMMITTEE ON DISTRICT OF
- COLUMBIA APPROPRIATICNS, HOUSE OF REPRESENTATIVES,
WILLIAM H. NATCHER, CHAIRMAN

The District of Columbia Board of Education approved a concentrated
study of Educaticnal Parks in Avgust, 1966. This study was funded .imder
a Title III, ESEA grent from the United Stetes Office of Education. ‘The
thrust of the study was to investigste to what extent the diversity and
quality of educaticnal and supporting services is dependent upon size of
| enrollments gnd time wutilization. The findings of this study and the
recozmendations of the Fducational Park consultants and staff are contained
in this statement.

Attachment I lists the names and titles of some of the people who
served in the Advisory Council. This is a diverse and distinguished group
who have joined their considerable talents to examine what is really meant
by the Educational Park concept and to consider its feasihility for the

" District of Columbia. ;

The finding of this Study Group helped the Board of Education to
decide to give the Educational Parks an extremely high priority. The
Advisory Council on Educational Parks urges approval of this request. This
approval will allow the D. C. Public Schools to develop the type of highly
individualized programs which are absolutely essential to the solution of
the urban educational problem. This Park is viewed as a wvehicle to foster
maximum cooperation and efficiency between the human service agencies in
seeking better solutions to these interrelated problems. The following
paragraphs present a summary of the reasons for developing an Educa.tiona.l
Park in the District of Columbia.

THE DEVELOPMENT OF AN EDUCATIONAL PARK IN THE DISTRICT OF COLUMBIA
WILL ALLOW THE PUBLIC SCHOOLS TO MEET EFI"ECTIVELY ITS MOST SERIOUS
PROBLEMS AT A REASONABI.E C@T. :

* v Although Educational Parks have 'been developed in many different
ways, there are some features which distinguish Parks from the more
traditional school. The Educational Park environment for which the District
. Schools are planning is seen as & learning environment consisting of a
cluster of facilities, services,. technolegical resources and staff, |
operating within a flexible. &dnlnistrative structure, conceived and designed
to optlmize the advantages of the eccnomies of size.

The Washington Educational Park is seen as melding the services of
community and municipal services with those of the school to errect a

continuous and coordinated attack on educational and education-: ;
problems. The concept advoca.ted here, is tha.t or a 'total Park" which would
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serve students from prekindergarten chrough high school as well as

! the adult population., This Park would function "around the clock

i and around the calendar" employing new concepts of scheduling and

! programming of space as well as offering new and expanded educational
i and community-service programe.

The Educational Park, for which funds are being soughc, aims
primariiy but not exclusively:

1. To improve and expand educational program offering and
community services through efficiencies and economies
relative to size of enrollment;

2. To create an environment attractive cO teachers and supportive
of their professional growth and development;

‘3. To phase out and replace antiquated and obsolete facilicies
with facilities of sufficient flexibility to meet the
changing requirement of a modern educational program;

4. To provide additional facilities to eliminate or significantly
reduce existing overcrowding; and :

5. To develop a 1earning center in the Nation's Capital that will
be of national as well as local significance.

1. PROFESSIONAL JUDGEMENT OF EDUCATORS AS WELL AS SOME SPECIFIC .
STUDIES OF PROGRAM FACTORS INDICATE THAT LARGER SCHOOL ENROLLMENTS
OFFER THE POSSIBILITY OF SUBSTANTIALLY IMPROVED EDUCATIONAL PROGRAM
AND COMMUNITY SERVICE OFFERINGS AT A REASONABLE COST.

The key question in determining whether or not to move into the
Educatiocnal Park is whether sufficient educational advantages can be
obtained without developing larger school complexes. The Educational
Park can consolidate educational and ccmmunity services and resources,
human and non-human, in a way that a fragmented effort cannot and make
chem available to a greater number of students.

Specific studies of program factors developed by D. C School Staff
and others, and accepted by the Superintendent and the Board of Education,
indicated that substantial educational and community advantages can be
derived from larger school enrollments. These studies show that the
Educational Park can provide for the kinds of programs ‘various profess-
ionals feel are indispensnble, and do it in an. economically feasible
manner by maximizing efficiency of utilizacion. : :

Educational Parks would” en1011 far more students than traditional
schools. Their sizeé makes it economically realistic to use the best:
educational technology and to develop an almost infinite richness of
program. The computer, for example, has taken such a commanding position in
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the American economy that the school without a computer center cannot -
long pretend to adequately prepare young people for economic survival.
Yet for most school systems, classroom computer centers are beyoad -
financial possibility. The most successful achievements of educational
technology-- such things as talking typewriters, video tape recorders,
computer aided instruction, and dial access to a central collection of-
tapes and films--are far too expensive to warrant serious consideration
to putting them in small schools with 500 to 1,000 students. But they .
are realistic poesibilities for a school with 10,000 students when the
per pupil cost for these is more widely distributed.

Surprisingly enough, this rich educational program would riot necessarily
be more expensive. By concentrating a large educational program in a
single complex, the Educational Park avoids the costly duplication of
facilities. Today each school, however small, must have its own heating
plant, its own food service equipment, its own auditorium. The cluster of
buildings making up an Educational Park would share facilities. Instead
of many schools duplicating each other's inadequate libraries as now
happens in Washington, the Educational Park would be able to provide a
really quality library and materials center. Language laboratories,
music rooms, science laboratories and remedial centers could serve a wide
range of students. The economies resulting from these shared facilities
would actually make the Educational Park a less expensive solution to
school construction and the evidence indicates that considerably greater
educational opportunity can be purchased per dollar invested.

The trouble with a cheap education is that we never stop paying for
it, The Bducational Park is not viewed as being a cheaper method of
providing present programs, but rather as an economical approach to im-
proving educatiorial programs, to a degree that may offer substantial
relief to the District's interrelated educational, social and economic
problems. : :

2, A MODERN URBAN SCHOOL MUST PROVIDE AN OPPORTUNITY FOR TEACHERS TO FULLY
'REALIZE THEIR PROFESSIONAL POTENTIAL AND TRAINING, THE USE OF A VARIETY
. OF_SUPPORTING STAFF_AND SERVICES MUST BE MADE AVAILABLE TO PROVIDE THE
TEACHER WITH A REPERTOIRE OF REFERRAL OR SUPPORT OPTIONS TO MEET A
VARIETY OF LEARNER NEEDS, ' '

1t is commonly accepted among educators that the only way a teacher can
get ahead in the profession is to leave the classroom and accept & non-
teaching, administrative position. Educational Park planning and develop-
ment provides the opportunity to consider alternate ways of attracting and
retaining our best teachers in teaching positions where they do their best
work. The opportunity for teachers to realize fully their professional
potential and training is good not only for them but for students and the
school system as a whole.  The Educational Fark can provide the kind of envi-
" ronment that will not only permit but actively encourage this development.
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A school system competes for and retains its teachers as much with its
opportunity for professionai development as it -does with its facilities
and its supporting services, supplies, equipment and salarie; although
these too are important, . . .

While no -amount of brick or hardware can supplant.inspired teaching,
antiquated and obsolete facilities, the lack of technological support,
and/or too few or part-time supportive personnel can and do limit teacher
flexibility in dealing with learner problems. Good facilities, new
technological &aids , counselors, psychologists, additional administrative
staff, medical personnel and parent aides should be available to provide
the teacher with a repertoire of referral or support options.

3. EDUCATIONAL PARK PLANNING OFFERS THE POSSIBILITY OF PHASING OUT AND

REPLACING ANTIQUATED ‘AND -OBSOLETE FACILITIES WITH FACILITIES OF .
SUFFICIENT FLEXIBILITY TO-MEET THE CHANGING REQUIREMENTS OF A MODERN

EDUCATIONAL PROGRAM,

A study of the age of Public School buildings in the District of
Columbia reveals that 377 were built before 1920 or nearly 50 years ago.
657 were built before 1940, while several schools, still in use, were
opened when Ulysses S. Grant was President of the United States.

; Age.alone, however, is not the whole story. A physical plant that is
fifty years old or even older may not necessarily be obsolete. If.the
function remains the same and the ztructure is sound, the building might
be considered usable .. Of course, the functions of schools, like other
structures, do change in relation in changing needs. Few things are
certain in education, except the probability that there will be continued
and accelerated change. What is needed, then, is a built-in accommodation
to change. Many schools in the District suffer from serious overcrowding:
space is not generally available to support recent and basic program im-
provements such as increased counseling service and library facilities, A

‘major reorientation of the school construction program will take time and

delay the facility improvements now ‘included in the D. C. Schools! Six Year
Construction Program. A breakthrough of major significance in terms of

the capability to meet facility requirements is needed, The Superintendent
and the Board of Education have indicated that they believe the Educational
Park concept represents a feasible approach. The question: How do we

get from the present plan to the future plan and still meet current critical
facility requirements? . .

Present facility requirements fall into several basic categories, Our
most pressing requests are for space to eliminate overcrowding and obsolete
facilities. Our least pressing requests are those to allow for improved
class size and to provide facilities for special programs, though, in’ the
long run, these are equally important.
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A plan must be developed to allow %or an orderly transition from
the present six-yéar building plan- to ohe which' incorporates -the - .
Educational Park concept with due consileration to the use of existing
educational facilities. No important delay in present construction.
plans should be ‘authorized which might hamper achievement of that objective.
To the maximum possible extent, relocatable facilities should be used. to
meet the most urgent overcrowding and program demands. ..This is a- viable
and economical solution to gain time for: improved planning. 'Simultaneously,
it can alleviate the most pressing facilities problems.

The public school system is. currently building 1ts long term planning
capability. Coupled with the immediate and urgent need to restudy t
school construction program is the need to develop a city-wide long range
plan which would raise the questions of where, why and with what priorities
s-.hools should be considered.

The - development of one Educational Park in the District can provide an
opportunity in the long term' plan for' observing the feasibility of extending
_ the: Park concept to other parts of the Waghington comunity and for including
. in that plan the best emerging features of the Park. .

The hazard involved in single-site planning is’ that the decision ‘made
for a: single school’ site may "inhibit or even "preclude the possibility of
future development that could remedy some of the chronic ills .of the school
‘system.. Each' new plant’ built if: buil\. to a comprehensive plan, is assured

" a: long: and’ useful life.
4, THE DEVELOPMENT "OF 'AN EDUCATIONAL PARK IN: THE_NATION'S CAI’ITAL WOULD
- ENABLE. THE D.C. PUBLIC SCHOOLS TO. EL‘IHINATE ’JR SIGNIFICANTLY REDUCE
' EXISTING OVERCRWDING

-Overcrowded " classrooms and ‘the shortage of classrooms that represents,
is-a-serious:problem in the District of Columbia Public Schools. 1In school
year:'1967-68; the schools were 14, 000 overcrowded on all levels. Elementary
overcrowding’ (grades K-6) ' amounted to 8, 635 ‘Junior high overctowding (grades

-9) ‘came " to" 3,585; ‘and" ‘sénior high oVercrowding totaled 2,057.

A 'ten ‘year-projection’ of -public school enrollment reveals an overall
increase in: ‘enrollment in spite of a slight downward trend forecast after .
school year:1970-71. However, -this trend ‘4s based partly c¢n the assumption
of mo increase-in’ the ‘number -of children in kindergarten, which is not now
compulsory in the District of Columbia, and ‘also on the assumption of little
or.mo- increase 4n enrollment ‘at" the early childhood level.,

Presently, the D. C. Schools have 53 pre-kindergarten teachers and
1,719 ‘pre-kindergarten children in classes.' A program to serve 6, 600
children was requested in the l-'Y 69 budget but was eliminated by. the City
Council. - A program ‘to serve 3, lOO pre-kindergarten children was approved

_v
R
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by the Mayor and City Council for FY 70. The point being made is

that pressure for these classes will continue and probably will

increase in the future as their value is more widely recognized.

Modest increases in enrollme:t at these levels, even. if voluntary

‘as these programs have been to date, will increase overall. enroll-

ment. It should be made clear.that at nc.time in the next ten years
will enrollment fall stgnificantly below current membership.. Additional
enrollment at thé lower level_yill push upward actual and projected

D. C. School membership. This could offset the predicted declinre in
pupil membership and result in a net increase in enrollment.

The development of an Educational Park in the District would
enable the Public Schools to move toward the reduction and possibly
the elimination of the current problems of overcrowding and buy time

. to allow proper facility planning to meet the probable increased demand
for early childhood programs. :

5. THE DEVELOPMENT OF AN EXPERIMENTAL EDUCATIONAL PARK IN THE NATION'S
CAPITAL WOULD BE_OF NATIONAL AS WELL AS LOCAL SIGNIFICANCE

Basically there are two broad objectives for this project. First
" and foremost, we are convinced that the Park concept can provide answers
.to some.of the city's educational and éducation-related problems,
including physical and program related problems such as old physical plant,
inadequate facilities, serious and chronic overcrowding, unnecessary

'--dupltcation'of resdurces and inefficient use of persomnel. Further, this

being the Nation's Capital, we feel that a school of the type envisaged has

.a real potential for becoming an experimental model for the rest of the

" country. We believe it is in our own interest that this complex be a

setting where new and 1nnovat1ve ideas are tried, and, if successful,

. implemented system wide,  We believe further that the potential of this
Educational Park as a national education laboratory should be exploited

for prestige factors and for the city's immediate and long-term educational

needs.'

Emphasizing the uniqueness of the District s position 1n the Nation's
Capital, the Board of Education has asserted that:

The District of Columbia Public.School}: System has ‘an
obligation unique among this Nation's school systems.
"As the school system serving the Nation's Capital, it .
bears an obligation to demonstrate that tiic equality
‘of .educational opportunity is not a theory but actually
exists; that this affluent Nation does net just preach -
concern for the individual but that the least of its
citizens is offerced the best of its opportuntties.

The Superintendent anci the Board of Education believe that the
Educational Park can be a place ‘where this expression of hope may come
to realization. .

as,
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ATTACHMENT I

MEMBERS OF THE ADVISORY COUNCIL ON EDUCATIONAL PARKS

Dr. Max Wolff, Director Educational Parks Project, and Senior Sociologist,
, Center for Urban Education, New York City. Dr, Wolff is a consultant to
“ Boards of Education and comnunity groups on the development of educational
facilities.

 Dr. Gabriel D, Ofiesh, Director of the Center for Educational Technology of
the Graduate School of Education, the Catholic University of America.
Dr. Ofiesh is a consultant to the Office of Economic Opportunity, The U.S.
Public Health Service, and various national and state education associations.

Dr, Neal Shgégg liaison with the Office of Education, and Coordinator of Urban
Educaticon and Community Service Programs in the U. S. Office of Education
which includes all Model Cities projects.

Mr. Bertram M. Berenson, Director, School of Architecture, Hampton, Virginia
and Project Director, Physical Environment and Special Education, Council
for Exceptional Children, Washington, D. C.

Dr. John Sessions, member at large of the Washington, D. C. Board of Education.
" Dr, Sessions is currently Education Consultant, AFL-CIO; consultant on
problems of young workers to the International Labor Office, and lecturer
and has been a consultant on workers’ education in Norway, Denmark, Sweden,
France and Indonesia.

Dr, Joseph M, Carroll, newly appointed Superintendent of Schools, Los Alamos,

' New Mexico. Dr. Carroll is currently Associate Superintendent, Division
of Planning, Innovation and Research, D. C. Public Schools. He was for-
werly the Schools' chief budget officer and congressional liaison.

Mr. Granville Woodson, Assistant Superintendent, Department of Buildings and
Grounds, D. C, Public Schools. Mr, Woodson had thirty-five years experi-
ence as a civil and structional engineer before joining the D. C. Schools.

Mr, Otello Meucci, Deputy Director, Educational Resources Center, D. C, Public
Schools. Mr. Meucci was formerly an Education Specialist, Department of
Music, and has taught a total of fourteen years in the public schools. He
is currently doing doctoral work in Educational Technology at the Catholic
University of America, '

Miss Lorraine Wright, Educational Research and Planning Associate, Educational

{ Park Project, D, C. Public Schools. lias Wright has twenty years of teach-
: ing experience on the junior and senior high school and college levels.

She has been active in intergroup relccions work and has written a supple-
mental paperback book entitled, The Other- Americans: Minorities in American
. History to be published this year.

Mr. Roger J, Fish, Educational Research and Planning Associate, D. C. Public
Schools. Mr. Fish was a Peace Corps Volunteer in the Philippines
(1963-65), and has worked as an Education Specialist for Xerox Education
Division, and for the Education Systems Division of Litton Industries. He
4s ‘currently doing doctoral work in Educational Technology at the Catholic’
University of America. '
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